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EXECUTIVE SUMMARY

This report is prepared for the assessment of School of Visual Art and Design (SVAD) of
Beaconhouse National University (BNU), as per requirement of Higher Education
Commission (HEC). Quality Asirance Department (QA) of BNU was established in
September 2005. Program Team Members worked with General Manager Quality Assurance
to pursue the application of Self Assessment Manual in their respective department.

In School of Visual Art and Design (\D), MA in Art and EducationStudies (MA A)

program was selected for the documentary evidence of self assessment, evaluation and
improvements. The aim of this documentation is to be candid about the progress of the
department and to improvise what is edse for further achievements. A commitment of
respected Vice Chancellor to support Quality Assurance Department made the difference and
resultantly, a cycle of assessment is about to complete.

Objectives

Following are the two main objectives of théf sssessment report:

1. To be able to conceive, design and conduct small scale research project and analyze
the information with the help of a parameter set by HEC

2. To identify the areas requiring improvements in order to achieve objectives through
desirel outcomes.

Execution

A soft and hard copy of self assessment manual was given to Dean and faculty. Quality
Awareness presentation of Self Assessment Report (SAR) was arranged for the Dean and
Program Team Members (PT) of the selected program. Hardscopi¢lEC issued 10
performas with manuatomprising of8 criterion and 31 standards were provided to PT
members to evaluate their program against defined standards. The PT members with an
intimate support and follow up of QA, completed the SAR and forwhkia§A.

After reviewing SAR, QA arranged visit of Assessment Team to the selected program on
February 4, @15. GM (QA) accompanied the AT and participated in discussions with Dean
and PT members and available faculty members. Date for exit meetingke@a$§April 23,

2015.

The implementation plan basing in the discussions in exit meeting have been made by In
charge Programs. They prepared it under following headings:

a. Assessment Team finding
b. Corrective Actions required
C. Resources Needed
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The implementton plan indicates the resources to improve the infrastructure, environment in
the classes and Laboratory manuals. The recommended target dates to complete the task
observed by Assessment Team, presented in exit meetidgrd23, 205 and proved by

Vice Chancellor have been indicated in the implementation plan.

At the completion of Self Assessment cycle, QA submitted the hard and spfoTtSAR to
HEC on July 10, 2015

General Manger (QA)
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INTRODUCTION

MASTERS IN ART EDUCATION

The School b Visual Arts and Design at Beaconhouse National University in Lahore /
Pakistan is offering the MA Art Education Program, the only one in Pakistan. It stretches over
three intensive summer sessions. The program addresses teachers of Art and Design from
primary schools to university levels and those who aim to become teachers ifiglasssnd
relatedsubjects, particularly visualrts disciplines. The programme curriculum is based on

that of the MA Art Education program at Columbia University, Teachetiege (New York,

US), and was developed witlhrrespondence this institution.

CENTRE FOR ART & DESIGN EDUCATION & RESEARCH

The Arts are a vehicle of learning, expression and human development and have a role to play
in the education of all citizensetyare heavily underepresented in the schools of Pakistan.

Yet Pakistan has a very powerful tradition of fine arts education which to date has had very
little impact on everyday life and values. The arts do exist but only in some independent
schools leawg the children in the government schools without any connection to the culture
in which they live. Pakistan is a nation of vibrant, diverse and dynamic citizens, with an
unstable political landscape and persistent security concerns where energies Ineeé to
positioned and raligned towards humanistic values at this point in its tumultuous history.
Arts and cultural literacy and education are tremendously strong tools that can promote this
yet these have not been given due attention even in largeestalational development and
teacher training initiatives that have been carried out in Pakistan recently. Given this, it has
become imperative to enhance the pedagogy of art and design at the university level,
particularly offering possibilities for arind design professionals from all strata of society to

be educated as teachers for schools and higher education so that they might facilitate learning
in these areas and promote peace, tolerance and humanistic values in Pakistan.

The Centre for Art & Desigfeducation and Research (CADER) is a new initiative that was
established with the above premise at the Mariam Dawood School of Visual Arts & Design,
Beaconhouse National University, Lahore. CADER aims to build national leadership in art
and design educatioas a discipline of research, teaching and learning of artists, designers and
art & design educators in Pakistan. Through the establishment of CADER, BNU, SVAD aims,
in the long term, to facilitate advocacy for and implementation of education and &traci
throughandwith the visual arts and design inX¥ educational contexts in both specialized

and general education. It also aims at extending the outreach of these fields into informal
educational settings, locally and nationally, in culturally vefe ways. CADER plans to
approach this through a #@efold mission of (1) Researc{?) Curriculum and Assessment,

and (3) Teacher Education.

Conceptualized and founded in 2013, with the mentorship and site evaluation by the Program
in Art and Art Educatin at Teachers College, Columbia University, New York City, CADER
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is the first hub of its kind in all of Pakistan dealing with these three areas together in the fields
of art & design. Within these three focus areas CADER is currently running severattdisti
projects with different target markets and audiences, as well as having others in the pipeline
which are expected to unfold over the next four years.

Amongst i1ts first tasks, CADER took wunder
program (establlsed 2011) , Pakistanods first art an
addition, CADER has initiated a program of custdesigned neebtlased K16 faculty
professional development workshops for BNU and external institutions. In its curriculum and
assessnmg area CADER is working on BFA program assessments and higher education
policy development for art and design HEI
criteria and national standards in art and design in the future.

In the research area, CAR aims to foster scholarly activity in art and design and their
pedagogy through a program of publications, conferences, and visiting scholar exchange. A
core focus of its research mission is to facilitate intercultural collaboration and exchange
opporturities for faculty and students through international residency programs and
developing curatorial and research opportunities with several partner institutions all over the
world. Such collaboration would ultimately foster intercultural dialogue and uaddmg,

and contribute to the pool of global knowledge about the Arts and their pedagogy.

With respect to alll three focus areas CAD
institutional partnerships and collaborations with relevant educational frestguand
agencies both within Pakistan and abroad.

Criterion 1: PROGRAM MISSION, OBJECTIVES AND OUTCOMES

INSTITUTION MISSION STATEMENT

AA truly n sducation anktitutibn, gnhesging as a wecldss Liberal Arts
university with a meridriven, needbased recruitment and admission policy at all levels;
offering modern curricula in a range of conventional and new disciplines; while preserving
the history and culture of Pakistani society; enriching the overall intellectual growth of a
studentth ough i nteraction and professional exc:

Standard 1-1: The program must have documented measurable objectives that support
Faculty / College and institution mission statements.

To become a leading International program of Art Education inculcatigtive practice in
art and its pedagogy at the school and college level, and educational research current to the
field.

SVAD MISSION STATEMENT

The mission of the School of visual arts and design is to build a successful career of its
students. The schbb provides a prolific and dynamic program designed to meet individual
needs of students with diverse aspirations, learning capacities, scopic regimes, artistic
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sensibilities and innovations.

Program Mission Statement MA Art Education (MA AE)

The MA Art Education is arHEC accredited low residence Master of Arts program. It is
ideally suited for people with full time jobs. Conducted over 3 Years (3 Summer Semesters, 5
weeks eachit addresses teachers of Art, Design and related disciplines from priotenyls

to university levels, as well as those who aim to become teachers in these and related
disciplines, particularly ones that rely on visual literacy.

The program offers students a core of courses in educational theory integrated with
professional pretice in teaching and studio art. Beyond this core students have the flexibility
to design individual research projects under faculty supervision, in areas of concern that
emerge from their educational experiences and their specific teaching context.

Program Objectives:

1. To enable students to exploaed understanéducational practice in art and design
through paralletheoreticaland studiacontent and inquiry.

2. To introduce widentsto educational research methods and strategies in order to carry
out an action based se#ftudy, historical, ethnographiz other fieldbased research on
pedagogy, curriculum or policy in art and design education.

3. To introduce students to theurriculum designand implementatiomprocessand its
constituents in real life &iations

4. To encourage independent thinkirgglfreflection and self-assessmenboth in and
throughtheir professional practicas teachersr future teachersStudentsare guided
in this process byplacing theireducational practican the broader conx¢s of society
and knowledge dboth past andurrentart educators

5. To give students a contextual reference for art and design education and how
technological, environmental, economic, social and political issues influence education
in these areas for dtren, adolescents and adults institutional as well as nen
institutional contexts.

6. To make students proficient in contributing to the community through curriculum
design and/or pedagogical interventions through art or design.

Strategic Plan

The firg of its kind in the country, the MA Art Education program at BNU is a platform for
integrating contemporary art and design sensibilities with pedagogical training in the same
areas. We provide a space for rigorous professional development of highlg tdaltders of

art, design or related fields, or those who aspire to become teacherseitieids.
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To this end, the department follows the systems and procedures prescribed by the HEC as wel
as international art and design education models in thebpestgraduate teacher education.
Program Objectiveds Assessment

The following table illustrates how each of the above program objectiMelse or has been
measured and the actions taken as a result of these measur@inesttar the program has
usedthe first four tools 34 for measuring results. Tools 5 and 6 will be used in upcoming
evaluations.

Thesix tools for assessments of program objectives are:

1. Current and Graduating Students Survey
2. Faculty focus groups
3. Student project outcomes
4. Teaching pactice observations
5. Employer Survey
6. Alumni Survey
Objectives How Measured | When Measured In]g(reon\f[ﬁir:dent Improvement Made

Development of
Better integation of projects, better prograr

Current and Annually and at | skills required betwee| leadership and

Graduating Students

1 Surve conclusion of theory and practice | coordination, and
y three year Content should be instruction.
program relevant to teachers a| Diversification and
Faculty focus group : . : ; .
their experiences. rotation of instructional
staff.

Subject specific,
academically suitable
and easily accessible

Supervision of thesis supervisors wersg
conclusion of individual theses identified for students
Alumni Survey needed to be better | undertaking research if
three year . .
5 _ program and supported. Online the seconq and third
Graduating Studenty ™. "= | resources for researcl year of their program.
within one year o :
Survey . were either IT resources were
graduation . . : .
inaccessible or not marginally improved to
accessible at all. allow access to the HE|
Digital Library
resources via BNU
VPN.
Current and Revision of course
Graduating Studenty At and wthin one syllabus to engage
Survey. year of graduatiol Clarification of students in curriculum
3 curriculum theory for | design projects in real
Employer Survey | After completion | Pakistan; site world settingg schools
of curriculum specificity mssing. colleges, and other
Faculty focus groupy projects contexts where art

programs are offered
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identified and studied
through field research.

Alumni Survey

Current Students
Survey

Annually,
and one year afte
completion of

Relevance of course
contents to personal
practice, local context
of teaching and

Curriculum
readjustment and
revision by making
space for an additional
course on diversity in

| program immediate socio , :
Faculty focus group cultural environment. Z(rjt:catlon and visual
Greater focus and
] contextualization of
Alumni Survey course contents to do
with human New studio course
Current students development. introduced to connect
surveys Connections to human development
Employer surveys und_erstanding ahis theo_ries with art
subject weraot making. Greater effortg
Annually,

Faculty focus group

Student project

and one year afte
completion of

becoming evidenn
student projects and
teaching practice. The

for curriculum
integration made by
program leadr.

outcomes program area of andragogy or | Adult learning
adult learning was psychology added to
Teaching practice missng from the main course which only
observations courses taughwhich | focused on childhood
posed a gap for the | and adolescence.
knowledge base for
those teaching in
higher education.
Alumni Survey
- ) Curriculum and History
Graduating Studenty Annually, of Art Education

Survey
Faculty focus group

Student project
outcomes

Teaching practice
observations

and one year afte
completion of
program

At and within one
year of graduatiol

Identification of
educational
problems/situationand
engagement in the log
community missing.

courses ralesigned to
address locally relevan
problemsto be studies,
researched, analyzed
anddocumented.
Inclusion of South
Asian art education
histories and curricula
both courses.

Table 4.1: Program Objectives Assessment
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Standard 1-2: The program must have documented outcomes for graduating stedts.
It must be demonstrated that the outcomes support the program objectives and that
graduating students are capable of performing these outcomes.

Program Outcomes
MA in Art Education (MA AB has the following outcomes at the endtloé 2.5yearspart
time study program:

1.

Students havean adequate academifoundation from which they can pursue a
professional career iart education as a teacher in school, college or university, as well
as non institutional settings offering art programs.

Students get ra opportunity totake their artistic and design educatipractice to
another levethrough an intensive curriculum involving inquiry, problem identification
and problem solving.

Through theoreticahnd studio inquirystudents areable to enhance their ©oepts,
strategies, aesthetics and ethics of teaching.

Studentsdevelop acommandover basicresearchmethods and methodologidxsy
determiningaresearchabl&lea, concept goractice of educatiothrough a logical path
of research anthe generation afliscourse through writing comprehensive academic
report about the topic.

Students are able to interact efficierdalyd respectfully with the educational setting for
which they are designing curricula or delivering courses as teachers.

Students are ablto povide adequate knowledge to empower and educate athars
diverse range of backgrounds and ages.

Studentsare able to become a reflective practitioner of the relevant field they teach and
practice whereby they have the critical geffiexivity to evaluate their on liféong
learning with consistency and transparency.

Program Program Outcomes
Objectives
1 2 3 4 5 6 7
1 X X X X
2 X X X
3 X X X
4 X X X
5 X X X
6 X X X X

Table 4.2: Outcomes verss objectives
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Standard1-3: The results of the programds asses:
are used to improve the program must be documented.

The program assessment has been done by launching HEC Performa number 1 and 10. The
students of the progmaevaluated the courses offered in each semester.

Standard 1-4: The department must assess its overall performance periodically using
guantifiable measures.

A Present students enrolment during the last three years indicating percentages of honor
students, student faculty ratio, average graduating grade point average per semester,
average time for completing the undergraduate program and attrition rate.

A Indicate percentage of employers that is strongly satisfied with the performance of the

depat ment 6 s graduat es. Use employeroés suryv
-
o
N
— AN ™ < c
— — — — =
o o o o N
N N N N Q S o
o c c c c © O = 5
E > © © © © e = o X’
= () () () [} © D ) () ©
= 0 = = = = 5 B - S c
3 < S S S S = o 5 ©
g8l 8| 8| B| ¢ = O
©) ©) ©) ©) S
o
x
_ i
Session
SUM
2011 15 10 4 1 15
SUM
2012 8 4 4 8
SUM
2013 13 12 1 13
SUM
2014 8 8
Grand
Total 44 16 0 0 10 8 0 1 0 1 44

Reno. Course Code Course Title Credit Hours Cour;e
Evaluation
1 AAE-5307 Survey of Art Education 3 3.20
Research anBrofessional
AAE-5500 ) 3 4.01
2 Practice
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AAE-6100 Maslters Seminar/Thesis 411
3 Advisement
4 AAE-5309 Technology in Art Education 3.90
Educational/Developmental
AAE-5308 Psychology: Artistic 3.59
5 Development
AAE-5105 Studio | (Processes and 3.95
6 Structures)
AAE-5309 Curriculum Development and 457
7 Assessment
8 AAE-5206 Studio Il 3.79
9 AAE-5310 Strategles and Instruction for 3.92
Teaching Art
10 AAE-5306 Research Methods in Art and 4.42
Art Education
11 AAE-6107 Studio 1l 3.09
B Series]
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Quantitative
Sr.No. Name of Faculty Analysis Max Marks
1 Aisha Abid Hussain/ Sadaf 3.20 5
Mahmood Butt (TA) '
2 Dr. Razia |. Sadik/ Prof. 401 5
Naazish AtaUllah '
3 Dr. Razia |. Sadik/ Prof. 411 5
Naazish AtaUllah '
4 Aneeka Cheema / Rana Faisd 3.90 5
Imran Ahnad (TA) '
5 Dr. Ruhi Khalid/ Abia Nazim/ 3.59 5
Sana Obaid (TA) '
6 Dr. Razia |. Sadik/ Zie-Batool 3.95 5
7 Rabeya Jalil/ Zoona Khan 5
; 4.57
Kundi
8 David C. Alesworth/ Huma 5
.. 3.79
Mulji
9 Dr. Rf'i2|a I. Sadik/ Zoona 3.02 5
Kundi
10 Rabeya JalilZil-e-Batool (TA) 4.42 5
11 Aisha Abid Hussain/ Sana 3.09 5
Obaid (TA) '
[ |
[ |
[ |
[ |
[ |
[ |
[ ]
Ot AT A o N 2 M Seriesl
\%gb \Q‘o \Q‘*o \Q@(\ &b@ %,590 %{5‘% Q\o"\‘\ \,&é‘b c}\??‘ \‘9?’0
5”’&\0 %’bb ‘-aq’b z@@"’ ‘Q;*é{b N ’\/00(\ 0&& 00(@ 555@ o"c’%}o
ST e et S S N & S N
¥ @ X E P K D W
A S @4,@\'%%02’ ,Ss,\b 2 @ %‘\’,\@
?‘ Q‘\' Q{'q‘. QQQ‘Q-? ’D‘Qe'
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Criterion 2: CURRICULUM DESIGN AND ORGANIZATION

Standard 2-1: The curriculum must be consi sten
objectives.

Title of Degree Program
MA Art Education (MA AE)
Definition of credit hour:

One credit hour is 1 hour of theory lecture or 3 hours of studio work in a week.
Degree plan

Following is the list of courses from MArt Education ProgrartMA AE)

DEGREE REQUIREMENTS

MA Art Education
3 Years / Summer Semesters
36 Credits of coursework + Thesis

Prerequisites
Applicants with a minimum of 16 years of prior undergradweatacation in artlesign, or

related fields (BA / BA Hons., BFA / B.Des., MA / MFA), may admitted to the program

and aerequired to complete 36 credits of coursework.

Students are required to continue their professional careers while working for the degree to
enable the two experiences to inform each other thereby inculcating a model of reflective
practice.

Requirements

A3 year / 3 semester fiime study

AThesis required at the end of three years

ATime allowed for completion of the program: minimum 3 years,
maximum 5 years

Thesis Requirement
A thesis is required for completion of the degree. The MA Thesis ist@rvpgaper produced

during the final year of graduate study
analytical skills developed in the coursework to investigate a topic relating to art, design or
other visual form of education. Typically studentkesethis topic from their own practice of
education. The Thesis must demonstrate the
the results of professional inquiry in the broad field of art and design education. Areas of
educational inquiry camange from art and design teaching and learning, curriculum projects,
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sociacultural perspectives, advocacy, to educational policy development and implementation.

Year 1 | Summer Semester 1

AAE 5105 Studio | (Processes and Structures) 3
AAE 5307 Survey of Art Education: Historical Foundations
and Philosophies 3

AAE 5309 Curriculum Development and AssessmenB
AAE 5308 Educational / Developmental Psychology:
Artistic Developmat of Children and Adolescent 3
12

Year 2 | Summer Semester 2

AAE 5206 Studio Il (Sculpture, Film and Mixed Media) 3

AAE 5306 Research Methods in Art and Art Education 3

AAE 5310 Strategies and Instruction for Teaching Art 2

AAE 6101 Exploring Diversityin Teaching and Learning the Arts 3
12

Year 3 | Summer Semester 3

AAE 6107 Studio Il (Digital Media and Archive) 3

AAE 5500 Research and Professional Practice 3

AAE 6109 Techrology in Art Education 3

AAE 6100Mast er 6s Seminar [/ The8is Advisement

12

Total Credit Amount 36

Course Outlines

School / Department: SVAD

Program: MA Art Education

Session: Summer

Cours Title: Studio | (Processes and Structures)
Credit Hours: 3

Course Code: AAE 5105

Course Instruction: Dr. Razia I. Sadik

Catalogue Description:

Ideas for teaching the visual arts and design come from several different sdboces.

come from direct observation of children, adolescents and adults as they nooveaiad

make meaning from the flux of their everyday experiences. Other ideas come from our
understanding of the forces and outcomes that shape both historical and contemporary art
and design practices, while others come directly out of responses toffgrendi and
divergent materials with which we make art or desigdbviously, al three sources
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intertwine in myriad ways as the process of practice and appraisal of results play themselves
out in individual lives and experiences.

Our concern in this coueswill be to highlight and investigatee ways ideas for and about

the visual arts and design emerge from our experiences with concrete materials and the
different directions such ideas may lealas well as thélifferent possibilites for teaching
andlearning they might suggesthe experiences offered in this course will involve you in
critical questioningand reexamination of your own experiencesworking with materials

calling to the fore responses that are batibodiecandembeddedvithin therepertoire of

your own knowledge as well as possibilities offered by these for your personal artistic
growth. To this endve will be concerneg@articularly with the physicality of the hadmbdy

and the role of the senses in the way ideas emareh@ed and répresented materially.

The journey of learning in this course will follow a patterrsefious play, improvisation,
investigation, and interpretation of how we encounter and give meaning to our
experiences of selfrorld and the exploratioaf new and fresh possibilities for art making

and teachingParticipants are requested to be open to new chafietadeng risks, and
stepping outsidetheir comfort zones with materials, processes and their already
established understanding about #yes outcomes are only as good and interestirthes
thoughtful and imaginative processes that inform them. As creative individuals who also
teach we should continually be pushing these processes, regardless of the years of our
experience.

An important aspe of the course will be reaching out for resources and inspiration from

your peers and from cultures other than your owrprocesses and products of
contemporary artists, designers, or other visual practitipagpedagogical practices
fromreadingsarldor your own or peersobé experiences.

Course Objectives

In fulfillment of the requirements of this course, students will:

Develop an understanding of and a repertoire for using concrete materials and
artistic processes in experientially relevant angppseful ways.
(Assessed through Course requiremerit$tactical Work, and 2 Journal)

Conduct a deep and sustained reflective inquiry into the potentiality of easily
available materials by exploring them through a variety of artistic processes
both

step-Z by--Z step and simultaneously.

(Assessed through Course requirement$tactical Work, 4 Journal and 3 Site
Visits)

Challenge, revisit and +& contextualize previously developed notions

and understandings about materials and their use in aptiatitice.

(Assessed through Course requiremerit$tactical Work, and 2Z Journal)

Develop and articulate a repertoire of reflective thinking about their own and their
peers6é6 use of materials, which nherght se
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visual media to children, adolescents and adults from both within and outside the
disciplines of art and design.

(Assessed through Course requirementi 2Journal and its sharing in class
discussions)

Identify and articulate the experiential use often@ls and processes in both
historical and contemporary art and design practices from local as well as
diverse global cultures.

(Assessed through Course requiremerit$tactical Work, 2 Journal and 3 Site
Visits)

Develop a bibliography of readiagabout materials and processes of art and
design, relevant to their developing understanding of material exploration.
(Assessed through Course requiremenBibliography)

Assessment and Evaluation:

Students will be assessed on their Practical Woikraflective practice (througfournals,

class discussions and peer engagement) on a weekly basis according to the criteria in the
rubric below. They will be assessed on their completed Personal Journal and Documentation,
Site Visits and Bibliography at thend of the course based on the clarity and relevance of
these items in communicating the course outcomes as they unfolded. An assessment rubric fol
the Personal Journal will be provided later in the course.

GRADE A A1l B+ B/ Bl C+ and Below
Grade Outstandng Excellen / very Acceptale/Far Unsatsfactory
Equivalent goodwork
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Studio Exhauss all Indicates a broad Indicates same Indicates littl e
Engagane | possibe rangirg variety in or no variety
nt with directiors in investigation and | investigation and | in
M aterials the giventime | exdoraion of the | exporaion of investigatio
and frame to materid and the materid and and
Processes | investigaé ard | process process exploration of
explore the the materid
materid and Engags with Engags with ard process
process focus creativity same focus effort
arnd same to grap an Engags with
Engags with attention to understanohg of | little focus and
ease purpose | detal inmultiple | thematerid and effort to grap
focus attempts to grap its limits and an
creativiy and | adeeper possiblities. understanihg
attention to understanohg of the materid
detal in of thematerid Combines same | ard its limits
multiple and its limits materiak and ard
attempts to ard possiblities. processsto possibilities
grap a devel
progressivet Combines a repertoire Combines few
deepe variety of materiak and
understanthg | materiab ard processs to
of thematerid | processgto devel®
Reflective | Consistenty Taps into personal | Rardy taps into Consistenty
, and | tapsinto experence of art | person&a taps into
critical person& making ard experiencs of art | persona
acuity and | experiencs of | pedagog to making and experience of
depth art making and | purstie the pedagoy to art making ard
pedagog to materid purste the pedagogyto
purste the investigation materid purste the
materid investigation materid
investigation | Challengs investigation
preconceivd Occasondly
Constanyy notiors ard chdlenges Constanty
challengs personhcomfort preconceivd challengs
preconceivd zones with skills, | notionsard preconceivd
notionsard materiak and personhcomfort | notionsand
personé processes zones with skills, | person&
comfort zones materiak and comfort zones
with skills, Acknowledges the | processes with skills,
materiak and importan@ of materiak and
processes building reflexivity | Occasondly processes
Observation| Demonstrats | Demonstrate a non Demonstrate Demonst
al atacit non ] s a rates a
, descriptive | judgmentd judgmentd sanewha judgment
approat to noni a ad
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and approab to observatio and judgmentd simplistic
communicat | observatio description while | approab to approab to
ive acuity anddescription | participatirg in observatio and | observatio
while class discussios description while | and
participatirg in | and journal participatirg in description
clas writing. clasdiscussios | while
discussios ard | Pays attention to ard journd participatirg
journd details Is articulae | writing. in clas
writing. in discussios
communicatirg Isinconsisten ard journd
Pays abou in participatirg writing.
atention to own artwork and inclas
detais and is does so with clarity | discussions Does nat
ale to ard brevity. paticipate in
articulae Pays littl e clas
nuancs in attention to discussions
situatiors details
observed Does naot pay
Communicates attention to
Is articulae in aboutown details
communicatin artwork with
g abou own same difficulty. Isnaot able to
Attitude s Is able to Is able to Is unabk to Ignores critical
to pee graciously graciously graciously feedba& of the
and recave the receve the receve the instructor
instructor critical critical critical feedba&
feedbad feedba& of the | feedbak of the of theinstructor | Does nat
instructo and | instructor use
indicates a Is unabk to opporturti
clea Isable to use some | use es for
understandig | opportunties for opportunties dialogwe
by dialoge generatd | for dialogue generatd
incorporating it | through class generatd throudh
into developng | discussions through clas class
work. instructorand pee | in aproductive
feedbak in a way. Does nat
Is able to use productive way paticipate or
various towards Rardy gives | respom in
opportunties developng own usefu and | clas
for dialogwe understanohg of | thoughtfu discussions
generatd materiak and feedbak to pees
through class processes respectflly. Does nat
discussions clearly respoml
instructorand | Sametimes gives inclas
peeg feedbak | usefu ard discussions
in aproductive | thoughtfu
way towards feedba& to pees
developimy respectfully
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Time Is able to Is able to sustan Isunabk to Isunabk to
manageme | sustan afine | somebalan@ in sustainbalan@ in | sustain
nt and balane in sequentinaswell | sequentinaswell | balan@ in
organizatio | sequentihas as simultaneos as simultaneos | sequentih
n well as application of application of and
simultaneos | competencis competencis simultaneou
application of | with materid and | with materid and | sapplication
competencis proces proces of
with materid investigation iInvestigation competencie
ard proces developé in the developdinthe |s with
invedigation course course Only materid and
developédin focuses on one proces
the course Follows course part. investigation
organzation
Follows course | sequence Follows course
organzation wherely organzation Leaves mog of
sequeneina | expermentd sequene the work till
sustaind inquiry, is inconsistently the erd of
manney followed by samester.
wherely expelimental Israrely able to
expermentd organzation ard ded with the Does nat
inquiry, is follow throuch to | unexpectd turns | follow course
Contextuali | and creativeyy | outcanes in the | investigati investigation
zation with the course on.
within unexpectd of study and regan Arrives late
broader art | turns and focuson the Completes and | and/or
and design | outcames in origind god of sulmit same | leaves clas
practices the course of the tasks on time. early severd
study ard investigation times
regah focus on Arrives ard leaves
the origind Completes amd |class a  the| Isinconsisten
god of the submits mog | designatd class | in delivering
investigation | assignd tasks on |time work on

Completes ard
sulmits all
assignd tasks
on time.

Always
arrives and
leaves class at
the designatd
class time.

time.

Arrives and
leaves class at the
designatd clas
time in  mog
cases

inconsistently

schedule asks
for
postponenents
or asksfor lag
minute
meetings or
does not show
up to class at
all.
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Recommended Readings:

While there are no required readings for the course, you are being provided the
following Suggested Readings for your reference. Some o tleeglings are available
as PDF6s or hard copies with the instructo

Alfondy, S. (ed. (2007). NeoCraft: Modernity and the CraftdNova Scotia: The Press of
the

Nova Scotia College of Art and Design.
Arnheim, R. (1962 Art and Visual PerceptionBerkdy, CA: University of California Press.

Arnheim, R. (1962).The Genesis of A PaintingPi c as s o0 s Beklee rCA:i c a.
University of
California Press.

Behrenson, P. (1972)Finding Ones Way with ClayNY: Simon and

Shuster. Berger, J. (1972)ays of Seeing.ondon:Penguin Books. *

Burton, J.M. (1981).DevelopingMinds: With ThreeDimensionsn View. School Arts.

February, 1981*
Burton, J.M. & Hafeli, M. (eds.) (2012Conversations in art: the dialectics of teauip
and learning Reston, VA: NAEA*
Burton, J.M., & Bildstein, I. (2010)Challenging Thinking: Possibilities and
Potentials for Teaching and Learning in the Visual Arts, Gradés83Teachers
College, Columbia University:
Burton, J.M. (1996).Art teachng and learning Unpublished manuscript. Teachers
College, Columbia University:
Danto, A. C. (1997)After the End of ArtPrinceton, NJ: Princeton University Press. *
deSausmarez, M. (1983Basic Design:The Dynamics of Visual FornL.ondon:Herbert
Press,

Dewey, J. (1934)Art As ExperienceNY: Minton Balch And Co*

Feldman, E.B. (1970Becoming Human Through Art: Aesthetic Experience in the School.
Reston, VA: NAEA Press *

Eisner, E.W. (1972Educating Artistic VisionNew York, NY: Macmillan.*

Flam, J. (1978) Matisse on Art.NY: Dutton.

Gardner, H (1990)Art Education and Human Developmems Angeles. CA: J. Paul Getty

Museum, occasional papers *
Gombrich, E. In Search of Cultural History(1978). Oxford, UK: Oxford University Press.
*

Gombrich, E. (1968 Art and lllusion London: Phaidon Press. *

Gordon, A, et al. (2008). The Atlas of Radical Cartography. Journal of Aesthetics and Protest
Press*

Harlan, C. (1974)Visions and InventianNY: Prentice Hall.

Harmon, K. (2003)You are lere: personal geographies and other maps of the imagination.
New York, NY: Princeton Architectural Press.

Harmon, K. (2010)The map as art: Contemporary artists explore cartograpsguw
York, NY: Princeton Architectural Press.

Haynes, D. (2003)Art Lessons: Mediations on the Creative LifeCambridge, MA:

Westview
Press.

Henri, R. (1927)The Art Spirit NY: Harper and Row.
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Hetland, L., Winner, E., Veenema, S., Sheridan, K.M., (208#)dio Thinking:
The real benefits of visual arts educatidlew Yok, NY: Teachers College
Press*

Hetland, L. (2000)Listeningto musicenhancespatialtemporalreasoningEvidence for the
A Mo z ar t Jolrhaf oé Aesthietic EducatipB4(34), 105108

Hetland, L. (2000)Learningto makemusicenhancespatal reasoningJournal of Aesthetic
Education 34(34), 179238

Hoffman, H. (1967). Search for the RealCambridge, MA: M.LT.

Press. Hopkins, D. (2000).After Modern Art. Oxford, UK: Oxford

University Press.

Hurwitz, A. and Day, M. (2007). E@ edition). Children and Their Art.Chapter 6, Drawing
and

Painting; Chapter 8, Sculpture and Ceramics. Belmont, CA: Thomson Wadsworth.*
Ingold, T. & Hallam, E. (Eds.)(2008)Creativity and Cultural Improvisatian
London, UK: Bloomsbury Acadmemié.
Ingold, T. @011).Being Alive: essays on movement, knowledge and descriptiadon,
UK: Routledge.*
Ingold, T. (2011).The Perception of the Environment: essays on livelihood, dwelling and
skill.
London, UK: Routledge*
Itten, J. (1970).The Elements of ColoMNY: Van Nostrand Reinhold.
Jacobs, M.J. & Grabner, M. (2010yhe Studio Reader: on the space of artists
Chicago, IL: University of Chicago Press.
Johnson, P. (1960)Creating with Paper.London: Nicholas Kaye Ltd.
Kandinsky, W. (1977)Concerning theSpritiual in Art. NY: Dover Publications. *
Keightley, M. (1985).Investigating Art: A Practical Guide for Young Peopleondon
and NY: Facts on File.
Keinanen, M., Hetland, L. & Winner, E. (200@eachingcognitiveskill throughdance:
Evidenceor nearbut notfar transfer Journal of Aesthetic EducatipB84(3/4), 295!
306
Kimmelman, M. (2005)The Accidental Masterpiece: On the Art of Life and Vice Versa.
NY: The Penguin Group.
Klee, P. (1959). On Modern Art.London:Faber and Faber.
Klee, P. (199). Pedagogical Sketchbookondon:Faber and Faber. *
Lidstone, J. (1977). Design Activities for the Classroomiorcester, MA: Davis Press.
Li pard, L. (1976) . From the Centre: Femin
Inc..
Lipard, L. (1998).The Lure of the Local: Sense of Place in a Multicentred Society. London,
UK: New Press. *
Lowenfeld, V. (1947). Creative and mental growth. New York, NY: Macmillan. *
Lucie-ZS mi t h, E. (1981) . The Story of Craft
Phiadon Press.
Magliaro, J. and Hung, S. (2007). By Hand: The Use of Craft in Contemporary Art. NY:
Princeton Architectural Press.
Mau, B. (1998). An incomplete manifestor growth.
Mattil, E. (1979). Meaning in Craft. NY: Prentice Hall.
Read, H. (1931). Meaning in Art. London: Penguin Books, 1931.
Robinson, H. (1987). (edit). Visibly Female: Feminism and Art. London: Camden Press,
1987.
Shahn, B. (1957). The Shape air@ent. Cambridge, MA: Harvard University Press. *
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Solnit, R. (2001). Wanderlust: A history of walking. New York, NY: Penguin Books.

Smith, N.R. (1983) Drawing conclusions: Do children draw from observation?, Art
Education,

36(5), 22-225 *

Smit h, N. R. (1988) Drawing systems in chil
Education, 14(1), 66276

Smith, N.R. (1993) Experience and art: Teaching children to paint. New York, NY: Teachers
College Press. *

Smith, N.R. et al.(1998) Obsvation Drawing with Children. New York, NY: Teachers
College

Press. *

Stokes, A. (1972). The Image in Form. NY: Harper and Row. Storr, A. (1972). The
Dynamics of Creation. NY: Atheneum.

* Available as PDF©6s
* Available on request in hard copy duriniggs time only

Course Outline

School / Department: SVAD
Program: MA Art Education
Session: Summer

Course Title: Survey of Art Education: Historical Foundations and Philosophies
Credit Hours: 3

Course Code: AAE 5307

Course Instruction: Aisha Abid Hussain

Catalogue Description:

This course provides an introduction to major historical events and underlying beliefs and
values that have influenced contemporary art and design education progtamsSeuth

Asia. Students analyze philosophies, theories and practices with focus on specific strategies
for making and teaching art. Programs in schools and higher education are scrutinized through
documentation (interviews, films, photographic recordsjievelop awareness of the art and
design educational system in the local context. In addition, international educational
movements and events that have influenced this context are also examined.

Course Objectives

A thorough account of historical aspeétArt Education
An overview of most important National and International Educational philosophies
and movements
1 Exposure to critical thinking and analysis regarding development of Art Education
through ages
1 Awareness regarding implementation of exigtomilosophies in their own context
Insight through exploration of various Art Curricula using the mode of

T
T
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Assessment and Evaluation

Reading Responses

40%

Project 30%

After having a thorough overview of historical context of Educational system in §
Asia each student will need to propose an individual project. In order to exgie
various aspects of the art programs in schools and higher education with in th
context, the project will be based on scrutinized research on the curricul
methodology of the art programs.

Guidelines for the Project

9 Project can be a studyrvey of art curriculum of an institute through the ages
accumulation of photographic record of curriculum documents from the ar
of the institute or through interviews of the former students, teachers and he

Example (Prof. Salima Hashmi,d®r Naazish Ataullah former heads of Natiof
College of Arts)

1 Project can be a photo essay documenting the formal structure of peda
practice, classroom/studio environment and teaching methods.

1 Project can be 5minute film footage of the seleatstitute.

1 Students will submit the project in the form of a booklet (a sample will be sh

1 In case of a film, the submission can be uploaded on vimeo and a link ¢
shared.

Guidelines for Booklet

Paper size 4x6 inches (a sample will be shared)

No. of pages minimum 20

Both sides of the paper should be used

Colour choice for the paper is white or off white

Text should be typed (Font: Times New Roman)
(Size: 11)

=A =4 =4 4 A

1 Reference/source should be cited antdriviewee be acknowledged.
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Suggested list of Institutes as Case Study within Lahore

1 National College of Arts (NCA)

Punjab University (PU)

Lahore College Women University (LCWU)
Kinnaird College (KC)

Nagsh School of Arts

Any other art school in Pakistan

= =4 =4 4 =

Student Evaluation and Grading. Late work cannot be accepted due to the accele
nature of the class. If there are extenuating circumstances, please let me know.

Attendance. Studentled discussion, solo or team and daily 30%

Students will be exgrted to participate actively in class and for
presentations/assignments. Students who are late for class will have points deduct
unless the instructor is notified of compelling circumstances.

Project Response to Readings Attendance
Class Participation

30% 40% 30%

Recommended Readings:

Education emergency Pakisté2011) Retrieved from

http://www.educationemergency.com.pkiThe Pakistan education Task Force Press

Igbal, A.Where the money flowRetrieved fronhttp://www.educationemergency.com.pk/

or http://www.pakistaneducationtaskforce.com/The Pakistan education Task Force Press

Eisner, E. (2002The Arts and the Creation ofil chapter 4, What the Art Teach and How

it Shows. (pp,782) Yale University Press

Gaitskell, C., Hurwitz, A., & Day, M, (1982Notes for a perspective on art education

Retrievedfrom:

http://www.noteaccess.com/APPROACHES/ArtEd/History/Gaitskell/ContempBeliefs.htm

Iwai, K. (2003). OverviewArts Education in AsiaRetrieved from

http://www.unesco.org/search/

Tarar, O. (2011Primitive Artisans to Modern Craftsmgehhe British Association of South
Asian Studies, Routledge Press

Kantawala, A. (2012Art Education in Colonial IndiaStudies in Art Education: A journal of
issues and research, 53,(3) Z0R

Tarar, QO (2008)Aesthetic Modernism in Post Colofifhe Author, Journal Compilation,
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http://www.pakistaneducationtaskforce.com/
http://www.noteaccess.com/APPROACHES/ArtEd/History/Gaitskell/ContempBeliefs.htm
http://www.unesco.org/search/

NSEAD/Blackwell Publishing

Sharma, M. (2008ndian Art education and Teacher Identity as DehEaattarian
AssemblageDissertation Graduate Program

Art Education, the Ohio St University

Partha, M. (1995Art and Nationalism in Colonial India 1850922 Occidental Orientation,
pp. 2954, Cambridge University Press

Mathur, S. (2007)ndia by Design Colonial History and Cultural Displaghapter 3, The
Discrepant Portraiture @mpire, pp 805,

University of California Press

Ghosh,STagoreds Thoughts on EUtCentarytExcellermd Sust a

International Journal of Education and Research vol 2, Issue 3, 8381

Eisner, E., Ecker, DSome Historical Devefoments in Art Educatiopp. 1325

The History of Art Education Timelirfa.d.). Retrieved from
http://www.personal.psu.edu/faculty/m/a/mas53/timelint.html

Goldblatt, P. (2006lHowJ o hn Dewey 6s Theories Underpin E

Education and Culture, vol 22, pp-BZ, Purdue University Press

Course Outline
School / Department: SVAD

Program: MA Art Education

Session: Summer

Course Title: Curriculum Development and Assessment
Credit Hours: 3

Course Code: AAE 5309

Course Instruction: Aisha Abid Hussain

Catalogue Description:

This course examines curriculymlicies, practies, programs and projects for developmental
grades K16. Curricula are accounts and prescriptiohpedagogy that represent something

that is valued by communities, cultures, and different schools of pedagogical thought.
Statements of value (axiology) asbgned with conceptions of reality (ontology) and notions

of knowledge (epistemology) to define educational experiences that are seen to be necessary
to function in life.

The implementation of pedagogical policies into the teaching and learning processes
necessary to achieve desired ends requires the articulation of theories and practices that are
effective and where theory informs practice and practice informs theory. Theory without
practice is mere rhetoric; practice without theory could be anarcmdaéldist. Considered
toget her, effective theory and practice 1is
and implementation is best described as an ongoing process.

Course Objectives

1 To introduce students tourriculum theory within the largecontext of education and
schooling. To achieve this lectures and seminars will deal with curriculum conceptions
and definitions, ideologies and frameworks, and orientations and practices.

T To develop studentsd criti candphdosophies tha s s
impact art education. To achieve this, lectures and discussdliodeal with art curricula
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content, contexts and rationales involving critiques and reviews of selected curriculum
models and texts.

1 To involve students in baseurriculum design strategies and analysis for art teaching and
learning. To achieve this, lectures and workshops will deal with the components and
processes involved in planning curriculum moduleg lessons and implications for
implementation.

1 Todevelopstaent s6 confi dence anddcdldbordtively thinkt o i
critically, develop and communicate with clarity curricular ideas and recommendations.
To achieve this the course will involve them in analytical and constructive curricular
projects in group and independent formats, class debates and visual thinking and
producing opportunities that emphasize clarity in the conveyance of ideas.

1 To develop students proficiency in using technology to assist curriculum design in art
education. To achiewhis computetased technologies are used to facilitateims class
discussion and collaboration beyond that available in the lecture room; to acdess on
information; and to use software to assist with information management.

Assessment and Evaluabn:

TASK 1. Curriculum Theory and Practice: Personal Teaching Philosophy (Two page

statement and visual representation) (25 %)

Students are required to conceptualize and create a personal philosophy of art education tha
includes descriptions of art tdang and art learning, expectations, roles and responsibilities.
Particular attention is to be paid to linking theory and practice, and education and art practice.
Guidelines for a teaching philosophy will be given in class. The idea of a teaching pimlosop

will also be workshopped in the studio class.

TASK 2. Curriculum Issues: Art Curriculum Planning and Visual Representation and
Documentation (Group* Project) (50%)

This assessment task will have a combined assessment for the core and stadiost®
courses. The task will receive a group grade.

This task requires students to select a topical issue in art education that has a particular impact
on curriculum thinking, and develop a curriculum resource for an audience of art educators
(your colleagus).

This project will have three components. Components a & b. Component (a) will be a written
component and Component (b) will be visual/verbal.

a) Curriculum Guide and Topical Analysis. The written document will consist of a
curriculum guide and an analg of the selected topical issue. The curriculum guide
will include an art educational rationale, developmental considerations, overview of
sequence of five/six lessons, two sample art lessons, selected assessment strategies an
resource considerations.h@ topical issue analysis will contain a description and
analysis of the selected curriculum issue through a review of the literature. A literature
review is a scholarly way of describing, interpreting and synthesizing issues
surrounding a topic accordirig some conceptual framework of themes or ideas. The
issue will be further clarified through an interpretive summary that leads to a series of
summary points or a list of recommendations. The curriculum guide that you will
design will be based on theseasunendations.

b) Visual Representation of Curriculum. This component will visually represent the
curriculum you develop in (a). The format of the visual representation will be
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restricted to a pamphlet or poster design no larger than 20 x 30 inches. Tlusaest

is designed to encourage clarity in communication and presentation. As the emphasis
is on interpreting a topic theme or issue within the context of curriculum, the interest is
in the i1ideas and how they are d@rssobmer ybo
students proficient in computer graphic software the pamphlet may be formally
designed, however, this is not a condition. Pamphlets as texts will be expected to be
made available in a PDF format suitable for placing on Classweb as a curriculum
resaurce.

*This project is to be carried out in groups ef 3tudents.
Class Participation 25 %

Recommended Readings:

REQUIRED TEXTS

Dunn, P. C. (1995)Creating Curriculum in Art. Reston, VA: National Art Education
Association.*

Stewart, M.G., & WalkerS.R. (2005)Rethinking Curriculum in ArtWorcester, MA: Davis
Publications, Inc.*

Recommended Readings

Eisner, E\W. & Day, M.D. (Eds.). (2004jandbook of Research and Policy in Art
EducationMahwah, NJ: Lawrence Elbraum Associates.

Eisner, E.W. (185) The educational imagination: On the design and evaluation of school
programs.New York: Macmillan

Glatthorn, A. A. (1994)Developing a quality art curriculunAlexandria, VA: Association
for Supervision and Curriculum Development.*

Wiggins, G.P. &McTighe, J. (2005)Understanding by Desigi.earson Education Inc.*

Course Outline

School / Department: SVAD

Program: MA Art Education

Session: Summer

Course Title: Educational / Developmental Psychology: Artist
Development of Children and Adolescents

Credit Hours: 3

Course Code: AAE 5308

Course Instruction: Dr. Ruhi Khalid/ Abia Nazim

Catalogue Description:

29| Page



The course provides a study of human development and psychology fradhooki to
adulthood. Theories of cognition, social learning, information processing, motivation and
strategies to engage students in critical and creative thinking and problem solving are
investigated as they apply to the teaching and learning procespesjadly relating to art
education. The course focuses this through a discussion of ways in which developmental
insights are basic to designing challenging lessons in the visual arts that enrich learning and
transformation.

Course Objectives

To learn &dout all below mentioned:

Part |

Introduction to Development in Children and Adolescents
Importance of understanding child development for teachers
Periods of Developments

Overview of Different Perspectives in Developmental Psychology
Basic Issues in Gld Development

(Nature- Nurture; Active- Reactive; Continuity Discontinuity)
Major Theories of Cognitive Development

Piaget's Cognitive Developmental Theory

Basic Premises

Key Elements

Stages of Development

Piagerds Theory and Educati on
Vygotk y 6 s -Glltuali Theory

Sociocultural Nature of Development

Development of Higher Mental Functions

The Zone of Proximal development

Role of Language in Development

Vygotsky Vs. Piaget

Role of Makebelieve Play in Child Development

Teaching Stratgies based on Vygosky's Theory

Erickson's Psychosocial Theory

Brofennbrenner's Ecological Systems Theory
Bandurads Learinging Theory
Recommendations for developmentally appropriate education
Tools for Measuring Cognitive Development

= =4 =4 -8 -9

= =2 =-0_0_9_9_95_42_42_-2_9_-92_-°2_2_-2_-2._-2_-2-°_-2-

Part Il

The inmportance of Creative Arts (Education) for children and adolescents
Psychology: behind Art education

The Nature of Creativity

Analyzing Creative processes in children and Adolescents
Misperceptions about Creativity/Arts

Creativity and Intelligence

TheMeasurement of Creativity

A Recipe for Creativity

Importance of the Creative Process

= =4 =4 _-_8_48_49_9_°5_2°
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Opportunities for Creativity

Varieties of Experience

The stages of Artistic Development (Creative and Mental Growth)
Fostering Creativity in Children

Guidelines fo Parents and Teachers to encourage Creativity
General Activities to Promote Creativity

Art and play activities as assessment tools

Therapeutic aspects of Art

Assessment and Evaluation

= =4 =48 _-48_9_°5_2

The course evaluation will be based on attendance 30%, classipaon 10 %,
assignments and quiz at the end of this course 60%

Recommended Readings:

All the content will be provided in class during lectures.

Course Outlines
School / Department: SVAD

Program: MA Art Education

Session: Summer

Course Title: Studio Il (Sculpture, Film and Mixed Media)
Credit Hours: 3

Course Code: AAE 5206

Course Instruction: Huma Mulji/ David C. Alesworth

Catalogue DescriptionThis is a studio coursethat aims to look at what we broady cal
scupture, in the variouswaysthat it peformsin urban or public space

We will discuss related notons of the monument, the monumentd, and anti-
fnonumental (scde) the ephemeral, scupture as ingigator, sculpture as memory,
(object and noni objecd, its relationshp with time, its relationshp with sourd
(invisibility). The city becanmes the gdlery, and discussons on theoiies of Psycho
geographyandthe discourse on artist asflaneu will beintroduced

The coursewill engagewith urban Lahore and sevea sites will be sdeded as
suljeds for studen soto respondto. The studeris are expeded to visit the chosen
sites andcall ect quditative daa, to build anundeastandng of andarelationship with
the site. Theywill thenrespondto theinformation, by propasing an artwork which is
Gaadived none

way or andher. That which interrogaes grows, dies disappeess, trangorms or
suprises Here, the queston of audenceis intringcdly connectedo the artworks,
and will be brought into disausson.

Therewill be severé requred taskstha studerts will be askedto fulfill. The first

task will be to build a proposéa for a scuptural work, devdop it and produce the
proposa asa printed andbourd work of art in itsdf. The secondrequremert will be
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to fabricate the proposedwork in the studio. The third taskwill be to digitally place
this work, on location, and indude this as pat of the find propos& Alongside, all
exporatory artifads (modes, journds, mind maps sound works or objeds) tha
resut from the student® engagenentwith the city, will be part of the work, and will
beevduaed

Thefind outcome may alsoindudeatemporary puldic intervention at the chosensite.
Course Objectives

Initiate a researb basel attitude to colleding visud, aua and historicd daa
to devdop idea around the subject/site.

Encouage a criticd engagenert with the city, beyord the canddaets
immedate environment

Consder the pefformance of antwork in the space they occupy Consder
theaudence.

Making scuptural proposas. how to organize daa, budges, time frames to
make workalle proposas, as an erd in itself.

Resdving ideas curating artifads, presering daa colleded through
research, indalling, and cohesvely exhbiting this information.

Assessment and Evaluation

Attendance 30%

Class Participation 10%
Progress 20%

Final display and proposal 40%

Total 100%
Recommended Readings:

Sdnit, RebeccaWandelug A history of Walking, Pengun Books 2000.

Cdvino, Italo. Invisible Cities. Trandated into Endish by Jovanovch, Harcout Brace
1974. Vintage 1997.

Sga, Edward W.. Pogmoden Geogaphes, The Reassdron of Spae in Criticd Saocial
Theay. Verso UK, 1989,

Covetey, Meirlin. Psychogeogaphy. Pocke Essetials, UK, 2006.

Tuan Yi-JFu. Spae and Place The Peaspedive of Expaience University of Minnesota
Press 2008

Lozang Eduado E., Comnunity Desgn and The Culture of Cities, The crossrod and the
Wall. Cambridge Univerdty Press 1990.

Unmonumentd, The Objed in the 215t Certury. Phadon, UK. & the New Museun , USA,
2007.
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Course Outline

School / Department: SVAD

Program: MA Art Education

Session: Summer

Course Title: Research Methods in Art and Art Education
Credit Hour s: 3

Course Code: AAE 5306

Course Instruction: Rabeya Jalil

Catalogue Description:

The course facilitates guided independent work in the study of art and art education,
culminating in the development of a paper lagdo either one or all of the below research
methods

a) Action Research

b) Case Study Analysis

c) Field Observational Research or
d) Interview-Based Research

required for the Masterods | evel Thesis Pr
focused, in su- study at SVAD, incorporating the basic tools and protocols of action
research, case study analysis, field observational research or intbaged research.

RESAERCH PAPER

Candidates for the Masterods degr eesisBrojectSVAD
The Thesis must demonstrate the student 6s
of an action research, case study analysis, field observational research or irb@seew
research in their respective professional practicespade.

The Thesis involves the investigation of a topic relevant to the theory and / or practice of art
education in the context of the studentsbo
inquiry are researched through an-situ action research, sa study analysis, field
observational research or intervidased research. The study can focus on various areas of
art teaching and learning, curriculum projects, sacilbural perspectives, advocacy, policy
implementation, artistic inquiry in educatarcontexts, and the

like. The study emphasizes sedfflection and criticality in practice.

Proceduresfor developing the study and paper during the course, as well as for the Thesis,
will conform to acceptable scholarship and research practice thdtewdibvered as part of the
course content. Both the paper and the Thesis will include the following components:

9 Introduction
9 Literature Review
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1 Methodology
1 Findings
1 Analysis

ARTICLE REVIEW WORKSHEETS (1 -4)

This assessment task involves the critiqua sélected research article on any FOUR research
methodologies discussed in class. The task is to identify the underlying theoretical position,
the research issues and questions investigated, the approach used, and the findings. Using th
Review of Reseah form, complete the information required in the designated spaces.

Course Objectives
Students participating in this course will:

1 Identify research topics and questions suitable for investigation in a reflectsity,in
action research/ case stu@gearch/ intervievbased research/ observational analysis
Explore and analyze existing scholarship relevant to their research question
Consider some research methods relevant specifically to action research, case study
research, observational analysis andrview-based research in art education, i.e.
interview, filed observations, reflective journals

1 Reflect on issues of ethics, scholarship and accountability in research

9 Write a succinct research paper

1
1

Assessment and Evaluation

Students will work on Aicle Review Worksheets and present the components of their
research and paper throughout the course (see course synopsis below). They will receive
ongoing feedback from the instructor and their peers. All assignments must be written
thoughtfully and profssionally. The complete paper will be submitted on the last day of class.

Assessment will be based on (1) timely submission of components and (2) the quality of
worksheets and the research paper.

Timely submission of assignments:
One point will be deduet for every late day.

Written Assignments:

Article Review Worksheets {4) 25 %
Article Review Worksheets {2)
Article Review Worksheets {3)

Finished Paper 50 %

Introduction 10 %

Literature Review and annotated bibliography 10 %
Methodology 10%

Findings 10 % Analysis 10 %
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Class Participation 25 %
Recommended Readings:

Merriam, S. (2002) Qualitative research and case study application in education,
San Francisco, CA: Jossey Bass

Publication Manual of the American Psychological Associatixth
Edition American Psychological Association

Recommended: Research Methodologies: General

Becoming a Critically Reflective Teacher, Stephen Brookfieledl 1995,  Published by
JosseyBass

Cohen, L., & Manion, L. (1989). Research methodsducation (3rd ed.).
London: Routledge.

Creswell, J. W. (2003). Research design: Qualitative, quantitative, and mixed
methods approaches. Thousand Oaks, CA: Sage.

Denzin, N.K. & Lincoln, Y.S.(Eds.). (1994). Handbook of Qualitative ResearchlLondon:
Sage Publications.

Eisner, E. W., & Day, M. D. (Eds.). (2004). Handbook of research and policy in art
education. Mahway, NJ: Lawrence Erlbaum Associates.

Flick, U. (2002). An introduction to qualitative research (2nd ed.). London: Sage.
Glasser, B. G., & Strauss, A. L. (1996). The discovery of grounded theory: Strategies for
gualitative research. Chicago: Aldine.

LeCompte, M. & Preissle, J. (1993). Ethnography and Qualitative design in educational
research. San Diago: Academic Press, Inc.

May, T. (Ed.). (2002). Qualitative research in action. Thousand Oaks, CA: Sage.

Maruyama, G., & Deno, S. (1992). Research in educational settings. Newbury Park, CA: CA:
Sage.

Mishler, E. G. (1986). Research Interviewing: Content and Narrative. Carmapridg
Massachusetts: Havard University Press.

Merriam, S. B. (1998). Qualitative research and case study applications in education (Rev. ed.
of: Case study research in education. 1st ed. 1998.). San Francisco:Beass&\yblishers.

Schon, D. A. (19911 The reflective practitioner (2nd ed.). New York: JosBags.
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Seidman, I. E. (1991). Interviewing as qualitative research: A guide for researchers in
education and the social sciences. New York: Teachers College Press.

Recommended: Literature Review Methods/Proposals

Thiroux, E. (1999). The critical edge: Thinking and researching in a virtual society. Upper
Saddle River, NJ: Prentice Hall.

Hart, C. (1998). Doing a literature review: Releasing the social science research
imagination. London: Sage.

Booth, W. C., Colomb, G. G., & Williams, J. M. (1995). The craft of research. Chicago: The
University of Chicago Press.

Bazeley, P., & OO6Rourke, B. (1996). Gettin
beginning researcher. Campbelltownystralia: Research Office, University of Western
Sydney, Macarthur.

Art Education Research Journals

National Art Education Association. Studies in Art Education: A Journal of Issues and
Research in Art Education. [published quarterly]. NAEA, 1916 Asgoei Drive, Reston
VA, 20191-1590.

National Art Education Association. Art Education: A Journal of the National Art
Education Association. [published-monthly]. NAEA, 1916 Association Drive, Reston VA,
2019%1590.

University of Illinois. The JournalfoAesthetic Education. [published quarterly]. College of
Education, University of lllinois at Urbar@hampaign, 1310 S. Sixth Street, Champaign, IL
61820.

United States Society for Education through Art (INSEA). Journal of Cultural Research in Art
Educdion. [published annually]. JCRAE, Tom Anderson, Editor, Journal of Cultural Research
and Art Education, Department of Art Education, 126 MCH, Florida State University,
Tallahassee, Florida 323@@180.

The Caucus on Social Theory and Art Education (an NAHiliate). The Journal of Social
Theory in Art Education. [published annually]. JSTAE, Sharon Wilson McKay, University of
Houston, Department of Curriculum & Instruction, Art Education Program, Houston, TX
772045872.

National Society for Education it and Design. The International Journal of Art and Design
Education. [published three issues/year]. Contact: Dennis Atkinson, NSEAD, The Gatehouse,
Corsham Court, Corsham, Wiltshire, SN13 0BZ, U.K.

Australian Institute of Art Education. Australian Ard&cation. [published quarterly]. Penny

Collet, Linda Ashton (Eds.). School of Arts Education, Latrobe University, PO Box 199,
Bengigo Vic 3552, Australia.
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Course Outline

School / Department: SVAD

Program: MA Art Education

Session: Summer

Course Title: Strategies and Instruction for Teaching Art
Credit Hours: 3

Course Code: AAE 5310

Course Instruction: Dr. Razia |. Sadik

Catalogue Description:

This couse invites current andfuture teaches to refled on how they might engagether

art studerts in art making andleaning adivities in an educaiond program. It will focus
on the theay and pradice of teachng art drawing from the teachng and leaning
expeaiencesandknowledgeof the couse paticiparts. Theinstructor andstuders will try
to make a connetion between teachng art and our pradice as visud artists, reachng
beyondthe pragmatic faa of making a living through our art or our teachng. Theaies of
art curriculum, teaching methoddogies classoom dialogue, and critical pedagogy will

be usedasa frame to discusshow teaching bendits us ashuman beings and artists, and
the potential eduwcation hasfor transforming our students andthe culture we liveiin.

The classwill move chrondogicdly throughthe prepaation of a semeder long classthat
studerts will teachin the ingitutions where they are employed starting with prepaing a
syilabusandendng with devsing assessient methods Eachsesson will havea guiding
guedion, a readng assgnmen, a classdiscwssion of ideas and sessons when studens
will shae ther methodsandrefledions In addtion, we will tacke classcontert through
the viewing of the processs of art andart teaching throughledures The dialogue abou
teachng tha will devdop beween the ingructor and the studerts will be the most
important aspet of this class

Course Objectives

1 Lean anumber of strateges in engagng studens in thar art classes

1 Deconsruct ard criticdly andyze existing art teachng pradices and exanples

1 Devdop a working knowledge of the major componerns of a studio art class
syilabus/sapt/plan'sequence projeds/lessos and units, feedbackeritique
method, and asseswen method

Devdop an undestandng of major trends in contemporary methods of teachng art
Became famili ar with the bascs of refledive pradice in art teaching.

Lean how leaner-lcentered art educaion and pradices of criticd pedagoy
intersed in multiple ways.

Demondrate communicaion and presenation skill sin front of aclass

Devdop an awarenes of thar own fluid and multilayaed idertities as both
teachersand leaners.

= =4 =

E
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1 Gan expeiene of collabaatively geneating lessm and couse desgns with
their pees.

Assessment and Evaluation

Refledion 1: 5%

Refledion 2: 5%

Readng Responses15%

Art Lessa Decongructed and Refmagined: 30%
Syllabus/sei pt/plan: 35%

Participation: 10%

Recommended Readings:

Some readings may be assigned as needed.
Burton, JM. (2004. A Guide to Teachng and Leaning in the Visud Arts.
UnpuHishel manuscipt. Teaches College Columbia University.
O Pat 3: The Art of Les®n Planning (pp. 6897 and 98
A2
Pat 4. Lessam Sequene ard Assesmert (pp. 123437)
Gude 0. (2009. Art Education for Democratic Life. Art Educdion, 62(6), 611
Gude O. (2007). Princples of Posshility: Consderdions for a 214-ICentury Art &
Culture
Curriculum. Art Educdion, 60(1), 617.
Guay, D.M. (1993. Normalization in Art with Extra Chdlengal Suderts. A Problem
Sdving
Framework. Art Educdion, 46(1), 5863
Fisher, D. & Frey, N. (2001). Acces to the Core Curriculum. Ramedal and Specal
Educaion,
22(3), 1481157.
Hickman R. (2007). In Defense of Whippea-fancying and Other Vices in T. Raymert
(Ed.),
The Problem of Assessiert In Art & Desgn (pp.77-87). Bristol: Intelled Ltd.
hooks b. (1994). Teachng to transgress Education as the practice of freedan, pp. 1
1.
New York: Routledge.
Hurwitz, A. & Day, M. (2006. Children and ther art: Methods for the elemertary schod.

h
8t Edition. Belmont, CA: Thomson Wadsvorth Minter, M.C. (201]). Learner-Centered
Vs. teachelcentered (TCI) Ingruction: A classoom managenert perspedive.
American Journd of Busnes Educdion, 4(5), 55162.
McCdlister, S. (2002. Devdoping criteria rubrics in the art classoom. Art Educdion,
55(4),4652. Nicagro, N.H. (2005. Teachng from Both Sdes of the Desk Though &
Action, Fdl, . Pgs 5768 Trave, R. (1998. Wha isagoad guiding quesion? Educationd
Leadeshp, 55(6), 7074

Recommendd texts

Brookfield, S. (2006. The Skllf ul Teache: On technque trust and resporsivenes in
theclassoom. San Frandsco, CA: Jossg-Bass
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Brookfield, S. (19995. Becaoning a Criticaly Rdledive Teache. San Frandsco,
CA: Jossg-Bass

Brooks, D. (Oct 9, 2007). The Odyssg Yeas. The New York Times Retrievad on

Octobe 9, 2007 from

http://www.nytimescom/200710/09/opinion/09rookshtml?payewanted=gint

Burton, JM., & Bildstein, I. (2010. Chdlenging Thinking: Possbilities and
Potertials for Teachng and Learning in the Visud Arts, Grades 3 1 8.
NY: Teaches College, Coumbia University.

Cadro, JC., London P. & The Study Group of Holistic Art Educdion, (2004.
Towards a Holistic Paradigm in Art Educdion, Certre for Art Educdion,
Maryland Ingitute College of Art, Monogaph #1. Retrieved on June 15, 2012
from http://www.mica.eduDocuments/Art%20Educdion/HdisticMonogaphpdf

Check E. (2000. Caugh between cortrol and credivity: Boredan Strikes the

Artroom. In
D.E. Felr, K. Felr, & K.K. Boyd (Eds), Red World Readngs in Art Educdion
(pp. 1371
145). New York, NY: Routledge.

CohenrEvron, N. (2005. Studerts living within violert corflict: Shoud art
educdors "play it sde" or face "difficult knowledge? Sudies in Art
Educaion, 46(4), 309322.

Coope, B. (n.d.) Deficit thinking. In Learn NC. Retrieved on June 13, 2012 from
http://www.leannc.org/Ip/edtions/lrdglangbariers/990

Dewey, J. (1897. My Pedagogc Creed Chicaga A. Flanaga & Co.

Darts, D. (2004. Visud culture jam: Art, pedagogy and credive resstance Sudies

in Art

Education, 45(4), 313
Dyson A. H. & Gensh, C. (1994). Introdudion: The neeal for story. In A. H.
Dyson & C.
Gensh (Eds), The nedl for story: Cultural diversity in clasgoom and comrunity
(pp.
1710). Urbana Illinois: Nationd Coungl of Teaches of English
http://www.eric.ed.govVPDFS/ED365991pdf
Eisnea, E.W. (2002h). The Arts and the Creation of Mind. New York, NY: Macmill an
Eller, R. G. (1989. Johnry carmd talk, either: The perpeuaion of the deficit
theay inclassooms. Thereadng teache, 42(9), 670674.
Freednan, K. (2003. Teachng Visud Culture. New York, NY: Teaches College Press
Freire, P. (1998. Pedagog of Freedon: Ethics Democracy and Civic Couage.
Lanhan, MD: Rowman & Littlefield Pudishers.

Freire, P. (1998. Teaches as Cultural Workers: Letters to those who dare to tead.
Boulder, CO: Wedview Press

Guay, D. (2006. Speca need studerts in the art room: A journey. In B. Gerber and D.
Guay (Eds.), Reaching and Teachng Suderts with Spec¢al Need Through Art
(pp. 3114). Reston, VA: Nationd Art Educdion Association.

Guay D.M. (2002. The Dynamic Prged, Corntemporary Issues and Integative
Leaning. In Y. Gauddius & P. Spers (Eds), Contemporary Issues in Art
Educaion (pp. 302-316). Uppea Sadde River, NJ: Peason Education.

Happe F. and Frith, U. (2010. Introdudion: The beadiful othernes of the auistic
mind. In F. Happe and U. Firth (Eds.), Autism and Talert (pp. xi-xx). Oxford,
Endand Oxford University Press
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http://www.nytimes.com/2007/10/09/opinion/09brooks.html?pagewanted=print
http://www.mica.edu/Documents/Art%20Education/HolisticMonograph.pdf
http://www.learnnc.org/lp/editions/brdglangbarriers/990
http://www.eric.ed.gov/PDFS/ED365991.pdf

Loed, SD. (1999. Art edwaton for studerts with disabilities pradicd
strateges for succeskul indudon. In A.L. Nyman and A.M. Jenkns (Eds),
Issus and Approaches to Art for Studerts with Specal Need (pp. 5562).
Regdon, VA: The Nationd Art Educdion Asscaiation.

Lopez JK. (n.d.) Funds of knowledge In Lean NC. Retrievad Januay 13, 2012 from
http://www.leannc.org/Ip/pagesf39

Lubeck S. (1999. Is Devdopmentaly Appropriate Pradice for Everyone?

Childhood
Education, 74(5), 2831292.

Marche T. (1998. Looking Outward, Looking In: Community in Art Educdion. Art

Education,

51(30), 613.
Rabkin, N. & Rednond R. (2006. The Arts Make a Diff erence Educationd Leadeship.
63(5),

6064.

Schon D.A. (1990. Educating the Rdledive Practitione: Toward a New Desgn for
Teachngand Learning in the Professons. San Fransisco, CA: JoseyBass
Simons, M. & Mas<hdein, J. (2005. Indusive educaon for exdusive pupls: A

critical andysis of the govenment of the excegiond. In S. Tremain (Ed.),
Foucaut and the Govenmert of Disaklity (pp. 2082228). Ann Arbor, MI: The
Univergty of MichiganPress
Sikes Sceing, G. E. (1997). Themes of a Criticd/feminist Pedagogy Teache
Educdion for
Democracy. Journal of Teache Educdion, 48(1), 62168.
Stewart, M.G., & Walker, SR. (2005. Rehinking Curriculum in Art. Worceger,
MA: Davis
Pubications Inc.
[100Chapger 4: Making Chaces Sdeding Lessom Cortert to Build
on
Unit Foundaions pp. 3861
[100Chagper 5: Helping studerts lean: Ingruction, pp. 62-85
Walsh, C. (2011). | am no othe! In Equdity, participation, and induson: Learning
from ead other. UK: The Open University.
Welter, C. H. (1993. GradelLeve Assesmen in the Arts: Of Stoppage and Stratagems.
Arts

Education Policy Revew, 94(5), 2-8.
White, D.A. & Robinson R. (2001). Criticd Thinking and Artistic Creaion. Journal of
Aegheic

Education, 35(2), pp. 7785.

Texts on higher educaton

Cagro, JC. (2009. Respording to Existertial Questions. A Holistic Approad to
Teaching Phdograply in Pder London & The Study Group of Holistic Art
Educdion Towards a Holistic Paradigm in Art Educdion, Certre for Art
Educdion, Maryland Inditute
Cdlege of Art, Monogaph #1. Rerieved on June 15 2012 from
http://www.mica.eduDocuments/Art%20Educdion/MolisticMonogaphpdf

Codllege Art Assogation, (2005. CAA News Spegal Isste on Art Pedagogy3((5), 1-44
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http://www.learnnc.org/lp/pages/939
http://www.mica.edu/Documents/Art%20Education/HolisticMonograph.pdf

Doren, M. (2010. Rethinking Critique Quedioning the Standads Changng
the Format, Engagng Meanngs Congructed in Corntext, in E.Clapp (ed) 20
Unde 40: Re{nverting the Arts and Arts Educaion for the 214 Certury.
Bloomington, IN: AuthorHouse

de Duve, T. (2007). When Form has Became an Attitudeland Beyond In Z. Kocur and
S. Leung, (Ed9. Theay in Contemporary Art since 198 (pp. 19431). Malden
MA: Wiley-Blackwell .

Elkins J. (2001). Why art cannd be taugh: A handbod for art studerts. Chicaga

University of

lllinois Press
Jackson T. A. (1999. Ontologicd Shifts in Studio Art Educdion: Emergert
Pedaogical

Modds. Art Journal, 58(1), 68173.

James P. (1996. The Condruction of Learning and Teachng in a Scupture Studio Class
Sudies in Art Educaion, 37(3), 1457 159

Limbagh B. & Waugh W. (2009. Quedgioning the Lecture Format. Though &

Action, Fdl,

4756

Mckenna S. E. (1999. Theay amd Pradice Rewusiting Criticd Pedagoy in

Studio Art
Educdion. Art Journal, 58(1), 74179.

Mezirow, J. (ed) (2000. Leaning to think like an adut, in Leaning as
trandormation: Critical perspedives on a theay in progres (pp. 3433).
San Frandasco, CA: Jossey-/Bass Inc.

Tavin, K. et al. (2007. Shakng the founddions of podsecondey art(ist) educaion
in visualculture. Art Educaion, 60(5), 131 19

Tomkins, C. (April 15, 2002. Can art be taugh? How a dismissd at Harvard threw
an ertirefield into quedion. The New Yarker, 78, 441 50

Course Outline

School / Department: SVAD

Program: MA Art Education

Session: Summer

Course Title: Exploring Diversity in Teaching and Learning the Arts
Credit Hours: 3

Course Code: AAE 6101

Course Instruction: Dr. Razia I. Sadik

Catalogue Description:

In a culturally diverse context such as Pakistan the diverse classroom holds the promise of a
potent learning community. However, often schools and edunzdtsystems create problems

for students that are deemed different, failing to help develop their unique potential and for
their learning to be meaningfully contextualized for them. Usingreélctive writing,
dialogue and discussion this course offargent and future teachers the opportunity to reflect
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on how they might help every student succeed in a diverse learning environment and how they
might negotiate issues of diversity in their teaching.

Course Objectives

Students in this course will:

1 Dewelop awareness about their own fluid and multilayered identity in relationship to the
social and cultural groups in which they participate.

1 Gain new consciousness on how their positionality colors the way they respond to the
world and the people around the

1 Become familiar with the tenets of culturally responsive pedagogy and with specific
examples of culturally responsive teaching.

1 Learn how learnecentered art education and culturally responsive teaching intersect in
multiple ways.

1 Become familiar withvarious ways in which the arts can engage people with issues
related to diversity within and beyond the art room.

1 Understand how art teachers might be empowered to (a) respond to social inequities in

their schools and universities and (b) nurture the perf the diverse classroom.

Become familiar with the basics of digital video production on iMovie.

Learn first hand how artful video production can drive inquiries into issues related to

diversity and help raise awareness about these issues.

E

Assessment ad Evaluation:
Thoughts/notes on 4 experiences of discrimination (not to be handed in).
Personal Narratives

Personal narrative 1
Personal narrative 2
Personal narrative 3

Course conversations and readings will bring to mind situations you or peopkagw have
experienced. Throughout the semester, you may also become more aware and sensitive tc
issues of diversity in the world around you. For each narrative, select-bfeesatuation

related the course and tell the story. You can narrate fromopaniperspective and/or from

that of other people. For example, you might converse with other people to get a sense of their
viewpointi make sure to approach them sensitively! In your narrative, make reference to at
least two course readings thatateto what you have to say.

You can craft the story in the format of your choice: you may write it as a short story, as a
long poem, as a graphic novel, as a letter, as a dialogue between two or more people, etc. The
expected length is somewhere betw®®0 and 1,200(this can be adjusted depending on

your format).

Video narrative/script/plan

Submit a 306600 word proposal (narrative/script/plan) for améute video related to the
content of the course. You may work on this project (the video plan anddié®) on your
own, with a partner, or with two other people. We will brainstorm ideas and clarify
expectations further as the course progresses.
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Reflective paper (9001,200 words)

Write a 9001,200 word paper on who you might be as a diversity andlgast&ceminded
educator, and on what sort of art or design classroom you want to create based on the conten
of this course.

Video
Ongoing video development
Participation

Grading
Personal narrative 1:10%
Personal narrative 2:10%
Personal narrative 3:10%
Video narrative/script/plan: 10%
Video 20%
Reflective paper20%
Ongoing studio work: 10%
Participation: 10%

Recommended Readings:

Required texts

Alvarez, J. (1998). So much depends. In J. Alvarez (Bdething to declargp. 163170).
ChapéHill, NC: Algonquin.

Burhnam, R. (1994). If you don't stop, you don't see anytfiegchers College Record,
95(4).

Cotter, H. (2005, March 30). Outside ithe New York Times

CohenEvron, N. (2005). Students living within violent conflict: Should @ua@ators "play it
safe" or face "difficult knowledge"3tudies in Art Education, {4), 309322.

Cooper, B. (n.d.) Deficit thinking. Inearn NC.Retrieved January 13, 2012 from
http://www.learnnc.org/Ip/editions/brdglangbarriers/990

Darts, D. (2004). Visal culture jam: Art, pedagogy, and creative resistatigdies in Art
Education, 4%4), 313.

Desai, D. (2000). Imaging difference: The politics of representation in multicultural art
educationStudies in Art Education, 42), 114120.

Dyson, A. H. & Gershi, C. (1994). Introduction: The need for story. In A. H. Dyson & C.
Genishi(Eds.), The need for story: Cultural diversity in classroom and commypity
1-10). Urbana, lllinois: National Council of Teachers of English.
http://www.eric.ed.gov/PDFS/ED36991.pdf

El'ler, R. G. (1989). Johnny canot talk, ei:
classroomsThe reading teacher, 42), 670674.

Guay, D. (2006). Special needs students in the art room: A journey. In B. Gerber and D.
Guay (eds.)Reachig and Teaching Students with Special Needs Throug{ppré
14). Reston, VA: National Art Education Association.

Hafeli, M. (2002). Angels, wings and Hester Prynne: The place of content in teaching
adolescent artist§tudies in Art Eudcation, 44), 2846.

Happe F. andFrith, U. (2010). Introduction:The beautifulothernes®f the autisticmind. In
F. HappeandU. Firth (Eds.),Autismand Talent(pp. xi-xx). Oxford, England:Oxford
UniversityPress.
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Hubard, O. (2011). Being across honiesachers Cdége Record, 118), 8.

Hubard, O. (2007). Negotiating personal and cultural significance: A theoretical framework
for art museum educatio@urator: The Museum Journab0(4), 401416.

LadsonBillings, G.(2001).Crossing over to Canaan: The journey ofweachers in diverse
classrooms San Francisco: Jossey Bass.

Lopez, J.K. (n.d.) Funds of knowledge.learn NC.Retrieved January 13, 2012 from
http://lwww.learnnc.org/Ip/pages/939

Nochlin, L. (1988) [1971]. Why have there been no great women aNi&isien, Art and
Power and Other Essayllew York: Harper & Row. Online version retrieved June
30, 2009 fromhttp://www.miracosta.edu/home/gfloren/nochlin.htm

SealeyRuiz, Y. (2007) Wrapping he Curriculum Around Their Lives: Using a Culturally
RelevantCurriculum with African American Adult Womeidult Education
Quarterly,58(44), 4460

SealeyRuiz, Y. & Greene, P. (2010). Embracing Urban Youth Culture in the Context of
EducationUrban RevSpringer. April 2010.

Simons, M. & Masschelein, J. (2005). Inclusive education for exclusive pupils: A critical
analysis of the government of the exceptional. In S. Tremain (Edigakilt and the
Government of Disabilitgpp. 208228). Ann Arbor, MI: he University of Michigan
Press.

Sue, D.W. et al. (2007). Racial microaggressions in everyday life: Implications for clinical
practice American Psychologis62(4), 271286.

Sue, D.W. & Rivera, David. Microaggressions in Everyday life: A new view onmacis
sexism, and heterosexism (blog) Asychology TodayRetreived January 13, 2012
from http://www.psychologytoday.com/blog/microaggressimmsverydaylife

Toku, M. (2001). What is Manga?: The influence of pop culture in adolesceAttart.
Education, 8(2), 11.

Walsh, C. (2011). | am no other! Eguality, participation, and inclusion: Learning from
each otherUK: The Open University.

Yosso, T.J. (2002). Critical race media literacy: Challenging deficit discourse about
Chicanas/oslournal of Populafilm & television, 3Q1), 5262.

Recommended texts

Allan, J. (2005). Inclusion as an ethical project. In S. Tremain (Eoligault and the
Government of Disabilitgpp. 282297). Ann Arbor, MI: The University of Michigan
Press.

Campbell, F.C.2005). Legislating disability: Negative ontologies and the government of
legal identities. In S. Tremain (EdBoucault and the Government of Disabilfpp.
108-132). Ann Arbor, MI: The University of Michigan Press.

Loesl, S. D. (1999). Art educationfor studentswith disabilities: practical strategiesfor
successfuinclusion. In A.L. NymanandA.M. Jenkins(Eds.),Issuesand Approaches
to Art for Studentswith SpecialNeeds(pp. 55-62). Reston,VA: The National Art
EducationAssociation.

Salomon, N. (1998). The art historical canon: Sins of omission. In D. PrezioziT&e .t
of art history: A critical anthologypp. 344355). Oxford: Oxford University Place.

SealyRuiz, Y.Using Culturally Responsive Pedagogy with Our Male Stud&l@® York
City Department of Education, advancing classrooms that work: Explicit attention to
culture. 16 march, 2011. Keynote Addressrigeed January 13, 2012 from
http://schools.nyc.gov/StudentSupport/EmpoweringBoys/TakeAction/CAG+March+1
6.htm

Sacks, O. (1995)An anthropologist on Mars: seven paradoxical tal&ew York, NY:

Vintage Books.
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=

Chapter on dealing with disability causedasyaccidentThe Case of the Colorblind

Painter (pp. 341)

1 Chapter on wor king t hA oSiwgrhg efToorud se07t eelbées (Sp
1 Chapter on artistic savantisirodigies (pp. 188243)

Documentary: Amish: The worilitalndbs squarest t .

Course Outline

School / Department: SVAD

Program: MA Art Education

Session: Summer

Course Title: Studio Il (Digital Media and Archive)
Credit Hours: 3

Course Code: AAE 6107

Course Instruction: Aisha Abid Hussain

Catalogue Description:

Digital media is an integral part of art teaching at every level. This advanced level studio
explores the use of technology in art by providing a theoretical and practical context. It
encourages students to formulatddpendent conceptual projects emerging from the mode of
archiving to redefine the relationship of technology with it. Students develop an understanding
ofresearckhased practice and i1itds for mal aspect
form of ook, film, sculpture, collage or photographic series.

Course Objectives
Students will learn aboutrchival Mode in Art Practices.

Assessment and Evaluation

Student Evaluation and Grading. Late work cannot be accepted due to the accelerated
nature ofthe class. If there are extenuating circumstances, please let me know.

Attendance. Studentled discussion, solo or team and daily

Students will be expected to participate actively in class. Students who are late for class
have points deducted uskethe instructor is notified of compelling circumstances.

Project Research and Project brief Attendance

Class

Participation
60% 30%

10%
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Recommended Readings:
Suggested Readings and Visual References

Wal ter Benjaminds Ar c haading seésBrisp kK wi | | be sh

Walid Raadhttp://www.walkerart.org/channel/2007/artisik-walid-raad

http://cielvariablearchives.org/en/component/content/article~siB&4tlasgroup-andwalid-
raad.html

Zarina Hashmihttp://artasiamerica.org/documents/3392/151

Zarina Bhimji: http://www.ucl.ac.uk/a¥rt
history/about us/academic staff/dr tji demos/DeBloisnii.pdf

Elizabeth Pricehttp://www.tate.org.uk/contexdomment/video/turneprize-2012elizabeth
price

http://www.thequardian.com/artanddesign/video/2012/dec/04/elizadvetrwoolworths
choirvideo

Video links of Symposiums on Contemporary Art, The Graduate Centre, City University of
New York

http://centerforthehumanities.org/jamgallery/events/SexinGoundMusic-CulturesAudio-
PracticesandContemporaryArt

Course Outlines

School / Department: SVAD

Program: MA Art Education

Session: Summer

Course Title: Research and Professional Practice
Credit Hours: 3

Course Code: AAE 5500

Course Instruction: Dr. Razia I. Sadik

Catalogue Description:

The Thesis Advisement component (Component A) of the Research and

Professional Practice course takes the form of a guided Independent Study, where

an assigned instructorthesis advisor guides students in independent work

culminatingh t he compl eti on of the Masterbds | eve

Course Objectives

Students participating in this course will design and complete a research project for
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their final thesis utilizing an appropriate range of research protocols, rafege¢heir various
professional contexts, and demongie application of a specifimethodof inquiry in a
small research study. In the process they will specifically:

0 Learn how to draw upon their learning experiences in the Program and teaching
experiences in the field to integrate them in a research study that might develop
their understanding of teaching, curriculum or other aspect of education

0 Learn how to idetify and investigate a research question and focus based on this
integration
Learn to enact various qualitative data collection processes.

0 Learn to analyze qualitative data and to identify findings that illuminate their
research question.

0 Learn torepresent findings, discussion, and conclusions in a qualitative
research report.

0 Learn that the process of research is often messier than the tidy proposals
researchers develop.

0 Learn to negotiate the messiness of the research process.

0 Learn thatwriting up research involves multiple rewritings and incorporation of
feedback.

0 Learn how to develop an original example of scholarly writing and research

independently while receiving instructor guidance and mentorship.
Assessment and Evaluation

1) Timely submission of components of reseaircorksheets, chapters and
drafts according to agreed upon timeline with advisor.

(2) An advisement tutorial report created by the student and submitted at theeawcti of
Advisement Meeting with their advisor.

(3) The quality of the Researétocesgplease see the rubric below)
(4) The quality of the Research Project (please see the rubric below)
AssessmenWeightage

ProcessWork 50%
Timeline 5%

Analytical Worksheets 25%
Drafts 20%

Finished Thesis 50%

The grade for 1 credit of each of the Advisement Periods will be unofficially assigned at
the end of each of these periods. The final grade for the Thesis will be assigned at the end
of AdvisementPeriod 2 when the thesis has been completed and submitted
following the a d v i d$nal rre¥isv and changesof the FINAL DRAFT of the
ThesissThe grade wil |l be defined in conversat
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Introduction | Literature Methodology | Reallts of the| Conclusion
Review Study and
Articulates Review All apects of | A well- i?\éi(j&fﬂf and
the coversa theresearch | written clearly
Excellent A badgrourd broad range | design are narrative that | articulated
of the of relevant addressed articulates reflection on
problem literature, thoughtfully findings that | the
clearly and drawing from | and laid out are consistent | implications
convincingly | the clearly. with the of the findings
appropriate researh in relation to
sources to Student sb gueston. the studern s
Researh construct and | understandi future
queston is argument ng Elegant and practice
focused relevant to of clea use of
and theresearh methoddogy | relevant A critical
relevant gueston. and methods is| visua data and maure
indicated representatio | analytical
Queston Literaure clearlyin n methods to | purview of
hasred review is practice while | convey thefindings
significane | structured implementing | findings. in relation to
for studert sq clearly to the theresearb
future indicate fluid | researh A rigorous queston and
practice conrections study. analysis of the theoretical
of the data framework
Articulates Review All agpeck of | A well- Clearly
the coverssome | theresearh written articulated
GoodAcceptabl| badkgrourd relevart desgn are narrative that | reflection on
e of the | literature. taken into articulates the
A-/B+ problem. acourn. findings that | implications
Literature are consistent | of the findings
Researhb review is Student s with the in relation to
guestin well understandi researb the studert sb
is structured ng queston. future
focused. and of teading
organized. methoddogy | Use of practice
Questbn is and methods relevant
significart for | Indicates the | isindicated in | visual data Provides a
studen s beginnings of | practice while | representatio | fair
future acritical implementing | n methods to | analytical
practice attitude. the researh convey purview of
study. findings. thefindings
Offers some Mog aspect | Findings Supler;‘iciai
badkground Review of the relae considerato
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Fair B/B- the problem. | literature, addressé. queston. impli cations
however of the findings
Researb withou Student s Data in relation to
gueston and | much researh analysis the studernt s
signifi cane@ structure to implementati | methods are | future
are develop on indicates basc and practice
articulated. arguments. an provide only
inconsistent anarrow Little
Little or no understanding | posshbility of | fluidity and
critical of methods reaulting relevant
attitude. and findings. criticality in
methoddogie discussing
S. thefindings
in reference
Ethical to
considerato theoretical
There isno Review Procedures Findingsare | Nored
background missessome | and not clearly consideration
Unsatisfacbry | for the certral ideas | understandin | articulated of the
problem. g of researh either impli cations
C+ and Below No critical arenct clear | verbally or of the findings
The attitude and visually or to the student s
researb poor Researhb not relevant future practice
gueston is organizatio implemenrtati | othe
unfocused n. onisnot dore | researh No critical
or competely or | queston. engagement
problematic with much in discussin
understanding | Lack of with
of methods solidity and theoretical
No red and breadth in frameworks
significane@ methoddogie | data analysis | explored.
for studert sO S.
future
practice No

Recommended Readings:

American Psychological Association (2009). PublicaiMenual of the American
Psychological Association Y% Ed.). WashingtonDC: APA

Texts

r el

evant

t o

each

student 6s

assigned by advisor.

Recommended

Anderson, G.H.K. & Nihlen, A.S. (1994). Studyiggo u r

own

s ¢ h o guide
to qualitative practitioner research. Thous&raks, CA: Corwin Press.

research

An
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Ball, M.S. & Smith, G.W.H. (1992). Analyzing visual data: Qualitative research
methods series, 24. Newbury Park: Sage Publications.

Booth, W. C., Colomb, G. G., & Williams, J. M. (1995). The craft of research.
Chicago: The Univeity of Chicago Press.

Bazel ey, P., & OORour ke, B. (1996). Gettin
for the beginning researcher. Campbelltown, Australia: Research Office,
University of Western Sydney, Macarthur.

Cohen, L.Manion, L., &Morrison, K. (2011). Research methods in education
(7thed.).London: Routledge.

Creswell, J. W. (2003). Research design: Qualitative, quantitative, and mixed
methods approaches. Thousand Oaks, CA: Sage.

Dana, N.F. & Yendol, S.D. (2003). The reflective educar 6 s gui de t o cl as:
Learning to teach and teaching to learn through practitioner inquiry. Thousand
Oaks, CA: Corwin Press

Denzin, N.K. & Lincoln, Y.S.(Eds.). (1994). Handbook of Qualitative Research.
London: Sage Publications.

Eisner, EW., & Day, M. D. (Eds.). (2004). Handbook of research and policy in art
education. Mahway, NJ: Lawrence Erlbaum Associates.

Flick, U. (2009). An introduction to qualitative research, (4th ed.). London: Sage.

Hart, C. (1998). Doing a literature reviewelRasing the social science research
imagination. London: Sage Publications.

Huber man, M. A. & Mil es, M. B. (2002). The q
Thousand Oaks: Sage Publications.

LeCompte, M. & Preissle, J. (1993). Ethnography and Qualitatisigmlén
educational research. San Diago: Academic Press, Inc.

Levy, D.A. (1997). Tools of critical thinkingvletathoughts for psychology. Boston:
Allyn and Bacon.
May, T. (Ed.). (2002). Qualitative research in action. Thousand Oaks, CA: Sage.
Maruyama, G & Deno, S. (1992). Research in educational settings. Newbury Park,
CA: CA: Sage.

Merriam, S.B. (1998). Qualitative Research and Case Study Apblications in
Education. San Francisco, CA.: Jos8ass.

50| Page



Merriam, S.B. (Ed.). (2002). Qualitative reseanclpiactice: Examples for
discussion and analysis. San Francisco, CA.: JeRasy.

Milinki, A.K. (1999). Cases in qualitative research: Research reports for discussion and
evaluation. Los Angeles, Ca: Pyrczak Publishing.

Mills, G.E. (2011). Action resealn: A guide for the teacher researchép(ﬂd.). New
York, NY: Pearson

Pink, S. (2001). Doing visual ethnography: Images, media and representation in
research. London: Sage Publications.

Seidman, I. E. (1991). Interviewing as qualitative research: degiorr researchers in
education and the social sciences. New York: Teachers College Press.

Shensul, J.J., Le Compte, M.D., Nastasi, Bonnie, K. & Borgatti, S.P. (1999).
Enhanced ethnographic methods: Audio visual technique, focused group
interviews, and étitation techniques. Walnut Creek: Altamira Press.

Schwandt, T.A. (1997). Qualitative inquiry: A dictionary of terms. Thousand Oaks: Sage
Publications.

Schon, D. A. (1991). The reflective practitioner. (2nd ed.) New York: Jd3asy

St. Pierre, E. A& Pillow, W. S. (Eds.) (2000). Working the ruins: Feminist
poststructural theory and methods in education. New York: Routledge.

Sullivan, G. (2005). Art Practice as Research: Inquiry in Visual Arts. Thousand Oaks, CA:
Sage

Thiroux, E. (1999). The criti¢®dge: Thinking and researching in a virtual society.
Upper Saddle River, NJ: Prentice Hall

Thomas, R.M. & Brubaker, D.L. (2000). Theses and dissertations: A guide to
planning research, and writing. Westport, Connecticut: Bergin & Garvey.

van de VijverF. & Leung, K. (1997)Methods and data analysis for crasstural
research. Thousand Oaks CA: Sage Publications.

Art EducationResearchJournals

National Art Education Association. Studies in Art Education: A Journal of Issues and
Research in Art Edutian. [published quarterly]. NAEA, 1916 Association Drive,
Reston VA, 201911590.

National Art Education Association. Art Education: A Journal of the National Art Education
Association. [published bmonthly]. NAEA, 1916 Association Drive, Reston VA,
20191-1590.

University of lllinois. The Journal of Aesthetic Education. [published quarterly].
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College of Education, University of lllinois at Urba@hampaign, 1310 S.
Sixth Street, Champaign, IL 61820.

University of lllinois. Visual Arts Research. [publisth biannually]. University of
lllinois at UrbanaChampaign, 143 Art and Design, Champaign, IL 61820

United States Society for Education through Art (USSEA). Journal of Cultural Research
in Art Education. [published annually]. JCRAE, Tom Anderson, Edimurnal
of Cultural Research and Art Education, Department of Art Education, 126
MCH, Florida State University, Tallahassee, Florida 32306
4480.

Intellect Books/ International Society of Education through the Arts. (INSEA). [Published
three issues/yeardhternational Journal of Education through Art. IJETA, Contact:
Glen Clouttsjjetaeditorl @gmail.com

The Caucus on Social Theory and Art Education (an NAEA affiliate). The Journal of
Social Theory in ArEducation. [published annually]. JSTAE, Sharon Wilson
McKay, University of Houston, Department of Curriculum & Instruction, Art
Education Program, Houston, TX 7720872.

National Society for Education in Art and Design. The International Journal ahArt
Design Education. [published three issues/year]. Contact: Dennis Atkinson,
NSEAD, The Gatehouse, Corsham Court, Corsham, Wiltshire, SN13 0BZ, U.K.

Australian Institute of Art Education. Australian Art Education. [published quarterly].
Penny Collet, inda Ashton (Eds.). School of Arts Education, Latrobe
University, PO Box 199, Bengigo Vic 3552, Australia

Intellect Journals, UK. Journal of Visual Art Practice. [published three issues/yeatr].
Contact: Chris Smith The University of Nottingham, UK.
christopher.smith@nottingham.ac.uk

Intellect Journals, UK. Art, Design and Communication in Higher Education.
[publishedbiannually]. Contact:Franciskennedy,GlasgowSchoolof Art, UK,
f.kennedy@gsa.ac.uk

Intellect Journals, UK. Visual Inquiry: Learning and Teaching Art. [published three
issues/year]. Contact: G. James Daichendt Azusa Pacific University, Azusa, CA,
gdaichendt@apu.edu

Intellect Journals, UK. The Journal of Arts and Communities. [published three
issues/year]. Contact: Hamish Fyfe, University of Glamorgan, UK,
hfyfe@glam.ac.uk

Taylor, Francis and éutledge. Arts Education Policy Review. (Published quarterly).
Contact: Colleen Conway, University of Michigan. Taylor & Francis, Inc., 325
Chestnut Street, Suite 800, Philadelphia, PA 19106
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Course Outline

School / Department: SVAD

Program: MA Art Education

Session: Summer

Course Title: Technology in Art Education
Credit Hours: 3

Course Code: AAE 6109

Course Instruction: Aneeka Cheema

Catalogue Description:

Behind every goodearning environment, such as a website, app, webinar, online course,
workshop, or interactive museum exhibit, is the work of an instructional designer.
Instructional design is a creative process that uses learning theories and frameworks, project
planning content expertise, communication, writing, and technology to architect experiences
for todayodés | earners. The best instruction
synthesize unfamiliar content, evaluate new technologies, and developdesolutions that

best meet thaeeds of a diverse audience. In this class, students will work together to produce

|l earning experiences using todayds medi a
practice is an issue in many fields. By using thigjgnt base&a ppr oac h, we ol | \
that gap by learning about instructional design theories and frameworks while working to plan
short online courses, webinars, or applets about engaging topics. This course is helpful for
those professionals who wodirectly or indirectly to support and improve learning in their
organizations, or those lifelong learners who want to better understand how to use technology
to manage their own learning.

Course Objectives

The design of this class is to address timg®ortant, enduring understandings. Students
taking this class will understand that:

1. Good instructional design makes for better learning.

2. Everyone needs to be a lifelong learner in the 21st century.

3. Learning can be fun.

We 61 | b e d o ties durinm@assy creating easy opportunities for

participatior® this is an active learning class with very little lecture. Our activities oftex
involve working in small groups, both talking and actively listening to others. If you really
d o n 6 t o agkaqudstions, work in small groups, draw with magic markers, or get involved
during class, this may not be the class for you. However, for those dhgbdo decide to

join us, welcome! You will contribute to and enjoy a positive learning environmbate
participants are active, constructive, social, and respectful of individual contributions and
ideas, while working through authentic, real wdddks and challenges.

Assessment and Evaluation
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Visual Representation: You As a Learner (5%)Create anmage, collage, or mindmap that
represents who you are as a learner and how you think of learning, and present that image at
the beginning of our second class. Write about this image and what it means in your first blog
entry.

Blogging (40%): John Dewey w ot e , AWe do not |l earn from
reflecting on experience. o You will mai nt e
readings, activities, and the connections you are making with your previous knowledge. This
blog entry is dueveryday.

Mindcasting (15%): You will use Twitter to mindcaét not lifecasd multiple times each

week. We will mindcast everyday.

Instructional Design: Learning Experience (35%)Design a learning experience to support
either formal or nofiormal learning, &cilitated or seMdirected. Justify the design by
connecting it to the learning theories, instructional design frameworks, and other materials we
explored durig the semester.

Project Expo +Gallery Walk (5%): Create a poster to share a high level viewyaodir

project with the class. Choose one activity you have designed for your project, or some part of
an activity that we can actively try during our expo, and set it up as a station. You will present
these posters and stations at a Gallery Walk on ouc|&esst.

Recommended Readings:

While we will provide some articles for you through emails. The text mainly used is
Understanding by Design, Expanded 2nd Ed
Design for How People Learn, by Jul i e Di
Ho w P e a Braire MihdeExpenence,ral School, by National ResearCouncil

O¢ O¢ O«

(Note: You may buy the paper book or download a free PDF to read in digital format)
If you want to do some reading this summer to be inspired about learning and thinking about

howtohelppeopl e | earn in the 21st century, as
we highly recommend that you read A Whole New Mind by Daniel Pink. It is a fun read and
as close to a Apageturnero as youodll find

| will have the physicabooks available for copying but the kindle versions can be sought out
and is highly recommended. We will try that a PDF version is available.

Course Outline

School / Department: SVAD

Program: MA Art Education

Session: Summer

Course Title: Masterb6s Seminar [/ Thesis Advi
Credit Hours: 3

Course Code: ADS 6100

Course Instruction: Dr. Razia I. Sadik

Catalogue Description:
This seminarcoursegui des t he student s 6ch,icuintnatmein the nt
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devel opment of a mastero6s thesis. The MA t
produced during the capstone experience of
research or problem solving and must be cotedleurig the final semesteiThe thesis
paper wutilizing the APA Manual descri bes a
and art education, including philosophy, methods, media, sources and influences.

Course Objectives
Students participating ithis course will:

1 Learn how to write up their researntirough developing an argument and other writing
strategies

Learn how to explore and analyeeisting scholarship relevant to their research question.
Learn to analyze qualitative data and to ideriifdings that illuminate their research
guestion.

1 Learn to represent findings, discussion, and conclusions in a qualitative research report.

1
1

Assessment and Evaluation

Students are required to present the components of their thesis throughaututhe
according taa timeline they have developed earlier on in the year with their individual thesis
supervisor in the course Research and Professional Pradtieesssignments must be written
thoughtfully and professionallye ven i f they @areTlierocmpketpe
be submittedn Octobeac cor ding t o the Registraroés dear

Assessment will be based on {iely submission of components (2) the quality of tthesis
in process.

Timely submission of assignments:

One point will be dducted for every late ddgllowing failure to meet a deadline.

Recommended Readings:

American Psychological Association (200Rublication manual of th&merican
Psychological Associationt(Ed.). Washington, DC: APAext s rel evant to ea
research topic and methodology

Category (Credit Hours)
Studio Theory
No. of Core/Pre- %?r;/
Semester Courses Requisite Elective | Requisite | Elective Total Credit
for MA hrs/Semester
AE for MA
AE
1 4 1 0 3 0 12
2 4 1 0 3 0 12
3 4 2 0 2 0 12
36

Table 4.3: Curriculum course requirements

55| Page



Standard 2-1 : The
documented objectives.

curr.i

cul

um mu st be

consi

St el

A Describe how the program content (courses) meets the program objectives all course

content (See Staadd 21) is designed to meet the program objectives as stated in

Standard 41

A Complete the matrix shown in Table 4.4 linking courses to program outcomes. List

the courses and tick against relevant outcomes.

Program Outcomes

Courses / Groups of Course

1 3 4 5 6 7
Studio I, II, 1 X X X X X
Survey of Art Education Historical X X
Foundation & Philosophy
Curriculum Development & X X X X X X
Assessment
Resear.ch Methods in Art & Art X X X
Education
Strategies & Istructions for
Teaching Art X X X X X
Explo_rlng Diversity in Teaching & X X X X X X
Learning Art
Research & Professional Practices X X X X X

Table 4.4: Courses versus program outcomes

Standard 2-2: Theoretical background, problems analysis ad solution design must be
mater.i

stressed

Indicate which courses contain a significant portion (more than 30%) of the elements in

standard

wi t hi

n t he.

progr amos

cor e

Elements

Courses
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Theoretical background AAE 5307 Survey of Art Education: Historical
Foundations and Philosophies, AAE 6101 Explorir
Diversity in Teaching and Learning the Arts, AAE
5308 Educational / Developmental Psychology:
Artistic Development of Children and Adolescents
AAE 5309 Curriculum Development and Assessm
AAE 5306 Reseah Methods in Art and Art
Education, AAE 5310 Strategies and Instruction fg
Teaching Art, AAE 6109 Technology in Art
Education, AAE 6100 Ma
Advisement

Problem analysis AAE 5307 Survey of Art Education: Historical
Foundations anBhilosophies, AAE 6101 Exploring
Diversity in Teaching and Learning the Arts, AAE
5308 Educational / Developmental Psychology:
Artistic Development of Children and Adolescents
AAE 5105 Studio | (Processes and Structures), A/
5309 Curriculum Developmenhd Assessment, AA
5206 Studio Il (Sculpture, Film and Mixed Media),
AAE 5306 Research Methods in Art and Art
Education, AAE 5310 Strategies and Instruction fq
Teaching Art, AAE 6107 Studio IIl (Digital Media i
Archive or Documentary mode), AAE 5500 Raszh
and Professional Practice, AAE 6109 Technology
Art Edwucation, AAE 610
Advisement

Solution design AAE 5105 Studio | (Processes and Structures), A/
5309 Curriculum Development and Assessment, 4
5206 Studio Il (Sculpturemilm and Mixed Media),
AAE 5306 Research Methods in Art and Art
Education, AAE 5310 Strategies and Instruction fqg
Teaching Art, AAE 6107 Studio Il (Digital Media it
Archive or Documentary mode), AAE 5500 Resea
and Professional Practice, AAE 6109 fieclogy in
Art Education, AAE 610
Advisement

Table 4.5: Standard 22 requirement

Standard 2-3: The curriculum must satisfy the core requirements for the program,
as specified by the respective accreditation body
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Please Refer to Standard2and Scheme of Study Diagram

Standard 2-4: The curriculum must satisfy the major requirements for the program as
specified by HEC, the respective accreditation body / councils.

Please Refer to Standard2and Scheme obtudy Diagram

Standard 2-5: The curriculum must satisfy general education, arts, and
professional and other discipline requirements for the program, as specified by the
respective accreditation body / council.

Please Refer to Standard2and Scheme of Study Diagram

Standard 2-6: Information technology component of the curriculum must be integrated
throughout the program.

Please Refer to Standard2and Scheme of Study Diagram

Standard 2-7: Oral and written communication skills of the student must be developed
and applied in the program.

Please Refer to Standard2and Scheme of Study Diagram

Criterion 3: Laboratory and Computing Facilities

The Department of School of Visual Arts & Design integrate design skills with hands on
skills for all studio courses and facilitate the students and faculty with technical knowledge
by offering the following labs on campus. Which includes:

Tools and Machines Facilities for students:

Weaving Stations, Stitching stations, Block printing, small pmaiking stations, soldering
stations (gas fired torchesjasting machine, Furnaces, ultrasonic machine, tumbler machine,
wood cutting machines, welding machines, all tools from wood carving, clay carving,
hammers, drill machines, glues, tapes, rolling ,millire rolling mill, flex shafts, drill
machines, grinder, polisher, heavy anvils, vulcaniser, wax injecting unit, etc.

Computing and Technical Equipment:
2 Computer labs with systems, softwares, viacom tablets, Mac lab, DSLR cameras, tripods,
audio recaders, video cameras, lights, etc.

Detailed equipment list is mentioned below in Standaid 3

Standard 3-1: Laboratory manuals/ documentation/ instructions for experiments
must be available and readily accessible to faculty and students.

The below metioned labs facilitate the students in accomplishing lab exercises and projects
relating to all the undergraduate and graduate course/programs offered School of Visual Art &
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Design. Laboratory manuals and important safety instructions are given to taetstatthe
beginning of the course.

Photography Lab and Equipment

Bnu Code | Name Of EQPT Model Name S# QTY | Status

BNU-C1 Sony HD Video Camera HVR-ZIP 1311637 1 Available

BNU-C2 Sony HD Video Camcorder HC5E 1340353 1 Available

BNU-C3 Sony HD Video Cmcorder HCS5E 1340357 1 Available

BNU-C4 Sony HD Video Camcorder HC 48 E 1362268 1 Available

BNU-C5 Sony HD Video Camcorder HC 48 E 1351260 1 Broken

BNU-C6 Nikon Digital Still Camera D700 FX 2243193 1 Available

BNU-C7 Nikon Still Camera With 1&0 mm | D40 X 8054149 1 Broken
lens

BNU-C8 Nikon Still Camera With 1&5 mm | D3000 8062291 1 Available
lens

BNU-C9 Nikon Still Camera With 1&5 mm | D3000 8096493 1 Available
lens

BNU-C10 | Nikon Still Camera With 1&5 mm | D3000 8065595 1 Available
lens

BNU-C11 | Nikon Still Camera With 185 mm | D3000 8097437 1 Available
lens

BNU-C12 | Nikon Still Camera With 1&0 mm | D60X 8086895 1 Broken
lens

BNU-C13 | Nikon Film Camera FM2 N8229438 1 Available

BNU-C14 | Nikon Film Camera FM3 1262716 1 Available

BNU-C15 | Mamiyar medim format film C330 D111157 1 Available
camera

BNU-C16 | Canon Photo/Video With 185 lens | 550d 1633927747 1 Available

BNU-C17 | Canon Photo/Video With 1B5 lens | 550d 1633928484 1 Available

BNU-C18 | Canon Photo/Video With 1B5 lens | 550d 1733901936 1 Available

BNU-C19 | Canon Still Camera Digital G6 8961007174 1 Available

BNU-C20 | Canon Powershot Still Camera A40 PC1019 1 Broken
Digital

BNU-C21 | Minolta film canera with 76800mm | Maxxum 70 MN 31414698 1 Available
lens
Lenses
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BNU-L1 Nikon Micro Lens 55mMm 405605 1 Available
BNU-L2 Nikon Micro Lens 105mm 266548 1 Available
BNU-L3 Mamiyar Lens 80mm N/A 1 Available
BNU-L4 Mamiyar Lens 135mm N/A 1 Available
BNU-L5 Mamiyar Lens 65mm N/A 1 Available
BNU-L6 Nikon Micro FX Lens 60mm N/A 1 Available
BNU-L7 Nikon FX Lens 28-200mm 221804 1 Available
BNU-L8 Minolta Lens 28-90mm 1 Available
Flash Guns
BNU-FG2 | Flash Gun Nikon SB600 3247428 1 Available
BNU-FG3 | Flash Gun Yashica CS240 N/A 2 Available
Hard Drives
BNU-HD2 | External Hard Drive 320 GB wD WCARW1226649 1 Available
BNU-HD3 | External Hard Drive 320 GB WD WCAPZ2786625 1 Available
BNU-HD4 | External Hard Drive 1000GB Lacie N2870 1 Available
BNU-HD5 | HD Videotape recoeder HVR-M10P 1310614 1 Available
BNU-HD6 | Matrox Cable TAA12391 1 Available
BNU-HD7 | Graphic Tablet Wacom CTE-630 SF2033103 1 Available
Bnu Code Name Of EQPT Model Name S# QTY | Status
BNU-M1 AKG Studio Mic RE 50 B N/A 1 Available
BNU-M2 AKG Studio Mic RE 200 N/A 1 Available
BNU-M3 Studio Mic Pro B-2 Pro N/A 1 Available
BNU-M4 AKG Studio Mic N/D 767 a N/A 1 Available
BNU-M5 Sennhieser boom mic N/A 1 Available
BNU-M7 Sure Coller Mic 84A N/A 1 Available
Headphones
BNU-HP1 Studio headphone AKG-K240 205820013 1 Available
BNU-HP2 a | Stero headphone AKG-K55 N/A 3 Available
c
Sound Device
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BNU-SD1 Sound Capturing device M-audio N328 1 Available
Tripod Stand N/A 1 Available

BNU-T1 WF tripod Dolly

BNU-T2 A- | Tripod video Libec N/A 3 Available

C

BNU-T3 Tripod video Pro Libec N/A 1 Available

BNU-T4A-F | Tripod Photo FT676 N/A 6 Available
Stand Lights

BNU-LA 1- | Tangsten Lights N/A 12 Available

24

BNU-LB 1- Light Stands N/A 12 Available

18

BNU-LC 1-3 | Studio Lights Polychrome N/A 6 Available
Others

Bnu-01 Boom Rod N/A 1 Available

BNU-04 A- Soft box N/A 3 Available

C

BNU-05 A- Product Box N/A 2 Available

B

BNU-06 A- Boom Arm Stand N/A 2 Available

B

BNU-07 A- Background hanging system N/A 3 Available

C

BNU-08 A- Background Stand N/A 2 Available

B

BNU-09 Barn door N/A 1 Available

BNU-010 Honey comb fiter N/A 1 Available

BNU-011 Snoot filter N/A 1 Available

BNU-013 Wierless tracer N/A 1 Available

BNU-014 Octo Box 6 feet N/A 1 Available

BNU-015 A | XLR cables N/A 185 | Available

0

BNU-016 Mac pro os X 10.5.1 A1186 YN704063 1 Available

BNU-017 Mac Lcd 20 inches A1082 2A649080UGO 1 Available

BNU-018 Mouse Al1155 KY6440M5SU3MD 1 Available
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BNU-019 Keybord A1048 KY65113MPVZSA 1 Available
BNU-020 Mac pro os X 10.6.2 A1289 YMOO100R4PC 1 Available
Bnu Code Name Of EQPT Model Name S# QTY | Status
BNU-021 Mac LCD 20 inches A1267 2A9503TGOKO 1 Available
BNU-022 Mouse A1152 8B70205PHUCUA 1 Available
BNU-023 I MAC Al1311 W8009P005PC 1 Available
BNU-024 I MAC A1311 W80057UJ5PC 1 Available
BNU-025 I MAC A1311 W80057YOSPC 1 Available
BNU-026 I MAC Al1311 W894MM9O5PC 1 Available
BNU-027 I MAC A1311 W800557X85PC 1 Available
BNU-028 I MAC A1208 W86488D2VUX 1 Available
BNU-029 Keybord A1048 KY6440F3WV2SA 1 Available
BNU-030 Mouse A1152 8870205PHUCUA 1 Available
BNU-031 Wireless Key Board Al1314 339420K6N848A 1 Available
BNU-032 Wireless Key Board A1314 330042KVQ848A 1 Available
BNU-033 Wireless Key Board A1314 3300210KH848A 1 Available
BNU-034 Wireless Key Board Al1314 330021KP848A 1 Available
BNU-035 Wireless Key Board Al314 330030AF9848A 1 Available
BNU-036 Wireless Mouse A1296 8B0042918DZTA 1 Available
BNU-037 Wireless Mouse A1296 8B0042RD9DZTA 1 Available
BNU-038 Wireless Mouse A1296 8B0063KG5DZTA 1 Available
BNU-039 Wireless Mouse A1296 8B9380XYP48SA 1 Available
BNU-040 Wireless Mouse A1296 8B0042NFDZTA 1 Available
BNU-041

BNU-042 TV SONY KV-TG21M80/1 | 5X2087305 1 Available
BNU-043 Acer LCD Monitor 21 inches P226HQ 77B4371 1 Available
BNU-044 Acer LCD Monitor 21 inches V223HQ A628501 1 Available
BNU-045 Acer LCD Monitor 21 inches V223HQ A978501 1 Available
BNU-046 Optoma Projector with EX538 Q8FE104AAAAACO0005( 1 Available

VGA/Power Cable
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BNU-047 Printer H p 130 C7791C MYS5AC3C011 1 Available

BNU-048 Scanner A4 Epson 4990 1 Available

TOOLS/ MATERIALS FOR STUDIO CLASSES

Basic Tool Kit (available from Technical assistant)

A basic toolkit will be issued out to you at the beginning of the studio class. This includes:

1 Saw Frame q 2 large

9 Dividers files1 half round and flat

1 Bow Dirill 1 Set of

1 Steel Ruler 150mm needle files(x10)

1 Center punch 1 Tweezers(

! Bench Hammer X2)

1 Scribe 1 Shears

1 Pinvise 1 Bee Wax

1 2 pliersi 1 Safety
round nose and flat nes glasses

1 Bench Brush
Sculpture studio for foundation year Tool/Equipment

9 Drill 1 Pinroller 1 Plaster s tools
9 Drill bit set 1 Clay drums 9 Carving tools
1 Angle grinder 1 Handsaw 9 Chisels
1 Jigsaw 1 Planer 1 Clay work boards
9 Orbital sander 1 Riveter 91 Turntables
1 Trolley for tools I Table vice 9 Plastic bowls
1 Spot wetler 1 Gclams 9 Plastic buckets
1 Hammers 1 Cclamps 1 Surgical tools
1 Pincer 1 Solder gun f SVAD - Fixed
1 Mallets 1 Pliers items
1 Rasps 1 Nose pliers l
M1 Filers I Screwdriver set 2003 to 2015
1 Steel block 1 Clay tools

Workstation 135

Wooden Desk 38

Visitor Chair 66

Tool Trolley 16

Table(total) 256

Student locker 50

Student chaif2010 to 15) 560

Storage unit 156

Large easels 25

Easels 32

Donkey 110

Drawing Board 40

Foundation Computer Lab Equipment
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10 COMPUTER WITH THESE SPECS

Intel Corei5 3.0 GHz, RAM 3GB, HDD 320GB

10 COMPUTER WITH THESE SPECS

Intel Corei5 3.1 GHz, RAM 4GB, HDD 500GB

10 COMPUTER WITH THESE SPECS

Intel Corei5 3.2 GHz, RAM 4GB, HDD

500GB

in walk in lab thereare 31 computers, Specs are me
below.

9 COMPUTER WITH THESE SPECS
Xeon 2.99GHz, 200 HD, 2GRAM

7 COMPUTER WITH THESE SPECS

Core i7 3.40GHz, 500 HD, 4GB RAM

15 COMPUTER WITH THESE SPECS

Intel Corei5 3.2 GHz,RAM 4GB, HDD
500GB

Information of 3D Studio
STUDIO FACILITIES

The sculpture studios contain a considerable variety of equipment and tools to
facilitate the fabrication of sculpture. There are designated areas for working in clay,
plaster, wood and mest

HAND TOOLS
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A range of
stainless steel
modeling tools
Rasps

Filers

Cutting wires
Sponge

Spray guns
Plaster of Paris
Cement

Marble Dust
Terracotta
Stoneware clay
Water based
Powdered
pigments

Oil based
Powdered
pigments

Boot polish
Wood to make
customized tools
Sandpaper
Sharpening stone
Brushes

Glue Gun
Chisels
Hammers

Pliers

Rasps and Rifflers
Sharpening stones
C -Clamps
Extension Cables
Mallets

Pliers

Tongs

Chisels

Heavy Hammers
for forging

Anvils

Vises

Wire Brushes
Coal and Coke
Filler rods fa
brazing and
welding
Electrodes 2.5
shears

Safety equipment:
Arc welding
goggles

Leather gloves
Clear Goggles
Leather Apron
Arc Welding Mask

Set of Drill bits for
wood , and
masonry
Hardware (e.g.
nails, screws, etc.)
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Safety equipment including cleargmies& leather gloves, are available in the equipment room.

EQUIPMENT & POWER TOOLS

Bench grinder and sander
Hammer Drill

Blender for paper pulping
Circular Saw

Planer and Drill press

Stationery Jigsaw

Drill

Angle Grinder

Oxyacetylene Welder and Cutter
Arc Welder

Forge

Bench Grinder/Buffing disc
Jigsaw

Hammer Drill

Angl e Grinder 40
Solder iron

Portable Jigsaw
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TECHNICAL HANDOUT CHARTS

Blade Depth

‘ ‘

S

Blade Thickness

A

“

Drill Size

X B&S Gauge

SAW BLADE & DRILL SIZES

Blade Blade Blade Teeth Drill Size ~ B&S Gauge
Size Thickness Depth Per Inch Equivalent  Recommended
8/0 0.0063" 0.0126" 89.0 80 or B8 e
7/0 0.0067" 0.0133" 84.0 80 24-26
6/0 0.0070” 0.0140” 76.0 79 24-26
5/0 0.0080” 0.0157" 71.0 78 22-24
4/0 0.0085" 0.0175" 66.0 77 22-24
3/0 0.0095" 0.0190” 61.0 76 22
2/0 0.0100” 0.0204" 56.0 75 20-22
1/0 0.0110” 0.0220" 53.5 73 20-22

1 0.0115” 0.0240" 51.0 71 18-20
2 0.0134” 0.0276" 43.0 70 18-20
3 0.0140” 0.0290" 40.5 68 16-18
4 0.0150” 0.0307" 38.0 67 16-18
5 0.0160” 0.0331" 35.5 65 14-16
6 0.0173" 0.0370" 33.0 58 12-16
7 0.0189” 0.0405" 30.5 57 12-14
8 0.0197” 0.0440" 28.0 55

(or thicker)
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